HEHRER > 20016 93)» B 86-105

PR ERBEHEMBE AR

HREAKRZEGRGABERARTEZEIRR TR ZELNZE
B FiBEERERMEMARREENILE ) BRARARKT AN EE
BALZEARWE HETWEIRAEEPERALYE R @HK
SR FEAHE 0 R B LK IR R E A AA R 0 S
BREABFTHROLEREIL; A —F 0 REFRAAER > FEMY
ﬁi%ﬁi%ﬁtimiiiﬁ&ntﬁﬁé@ﬁi%*imiﬁiiﬁﬁ:%' & 57 B
R - BEZLERRTRZAENE N RIF > 2 AP E R FEE
rﬂ#i@fﬂamaﬁéﬁ%?ﬂ% B PIR R BT T T rEE
BEBh 0 AR RSWIZIR °
MatF : 2ERK - FEHHE - ARAL

Key words: Achievement, Motivation, Self-Concept
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&

&

—iRIME @ HIEREZFEMNMNWEERNE » HITESNRE—REE
A E B - AT 0 AERZVE TR E Al Ba — LR IEAA 2
A Al RE K £ (Borkowski & Thorpe, 1994; Butler-Por, 1987; Carr, Borkowski,
& Macwell, 1991; McCall, Evahn, & Kratzar, 1992) » 38 2EKHE FE 50 2% H. &

Bre IWB Lo BEHERESEE NIHE SHEEE 4 (Colangelo, Kerr,
Christersen, & Maxey, 1993; Emerick, 1992; Muir-Broaddus, 1995; Peterson
& Colangelo, 1996; Vaidya, 1993; Vlahovic-Stetic, Vidovic, Arambasic,
1999) - ZE I - BN i 2 (underachievement) Y [ EAE T — %3k —
E R TRERE - BARER T BHEETREARZMEANEL > #
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$4

PRETERAEEN AT  FILR T 2P - 152 EIRBm T
AOEEERIRRE - EMTRIIE LB 2 982 42 (underachievers) 7 fif 22 72
FHYNEE (Baum, Renzulli, & Heber, 1995; Ford, alber, & Hervard, 1999;
Hishinuma, 1996; Rimm, 1991 ) -

MHEME - SR BRI AR & P 2 208 MG
EEFRERIHTE 34 » 11 H IR R 5 S 2 S Rt S 22 4E (T B 2 il
AR - HRTAVRFAREE T EREN 2 — G B 2 2 R S ) R
A ST BN KRG TRBER T — S DR S R4 SRR
FRIRHURRAL » AT AT Bk A 2 BUR BB B B o RO R B A A R 1
R IGREZ F - RS MTEH R R R R S A2 4 ([FIRA S 2
BT BN - MERA B BN R A4 B A A (H RS A X
IR GRS » T — S B B5E e 2R IR R & i 2 5 R R 2 ki
I MRAEA T EHRME  BEEFHEM 2 A FEE I fgEe 7 -

Fitel " ERZERUR AR | RS A B B I A A RS T B TR e
S EIEAE (Borkowski & Thorpe, 1994; Griffin, 1988: McCall et al., 1992;
Peterson & Colangelo, 1996; Davis & Rimm, 1998; Rimm, 1997, Whitmore,
1980) - REEIERIWFFEFRH » JEFIRE— e AE/NEAY R AR i B9
IRFHIBE F5HHEA (Butler-Por, 1987; McCall et al., 1992; Peterson & Colengelo,
1996 ) MBI ZR HHE » B4 L AR E H B K7 2 #9758 ( Ablard,
1997; Butlor-Por, 1987; McCall et al., 1992; Whitmore, 1980 ) - (i A& 2 5k it
NEHIEA - — KRR KA ¥ B K R REBREE = H AR E - 2
N LME 222 B i R B F B8 %2 ( Baker, Bridger, Evans, 1998; McCall et
al., 1992) > BRI LRI TERE R - B3RO AN RS T & A DL T HE)
BAERME

HEE % - BT ARZEBGER LI — B0t B B R 2
PENBRBESRESAREERK > HPXUEEEERE SRS E
(Boxtel & Monks, 1992; Butler-Por, 1987; Carr et al., 1991; McCall et al.,
1992; Tuss et al., 1995; Whitmore, 1980 ) - {45 RilE2 72 B T8 S Bl B 2 i it
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ZEART RAZY HRIAIHTR

HIR R BRI SES (Bynre, 1984; Marsh & Yeung, 1997) » o] IEF| —EE
HISgBN) - —J5H » R B 2AHEH CHNEERIRZE O
T E s KRB I 2E  BEIRER NGRS BE ) 53— &R
SRR SN - B A i — SR S EAE R
SRR  ERREEIPR TR - SRR R EEAL -

P FIEIEFTRZC © A R ER AR 1R 1E & AR A A S R R A A AE A
AREFEHIRIINZE - M B15% 7 2 Bt A1 H TS (Boxtel & Monks, 1992;
Butler-Por, 1987; Rimm, 1997; Tuss et al., 1995; Vaidya, 1993; Whitmore,
1980 ) o Borkowski % A ( Borkowski & Thorpe, 1994; Borkowski, Carr,
Rellinger, & Pressley, 1990; Carr, et al., 1991 )¥&H 17 12 35 30 40 M BB AL |

( metacognitive-motivation model ) A f#FEREE 2250wk AN E AR RE - R IEE
A o R R HYER A R R R X R 1 TR+ {eE ) 6 22 2 I B R A 4%
ERAREZERIRIAER - PlAESR - HIL - EEMFIRIGE I 8E - (HalEkZ
SERNEHEL  NERZEHEEZZ2ENER AR B LR

(self-regulatory strategies ) » H & {3 E 2 A K -

T EHEBZHIENME - B Eccles Kk Wigfield BYBIBEFEZG ( Eccles &
Wigfield, 1995; Meece, Wigfield, & Eccles, 1990; Wigfield, Blumenfield, &
Hoyle, 1997 ) 24X BEHRERMEEERE » —2HPNHEK
( expectancy of success )» 38 FR | 342 & #9 B $o 8 S F0 7 (R 15 =B % V) 19 B
R ME —ER2AERE LB FHELEREE (task value ) » MifIFRE
BRAEET S BEZEY (attainment value )~ NEE i ( intrinsic interest )
RAOERA (extrinsic utility ) =%8 > ZEMMRIHTEFHEHR > E=ZHNEE
BERSLEFHANKK - 2EBENEE - BEENRA N RBERESE
SEE HIRAR o 5% Eccles & Wigfield (B I 3412 76 1B 2 M8 FH 71 &2 % ok
NERIHIE L » B LBRARERRTENBE R GG T8 » MM7E
RYVINEERREZTERAEL2EE LN EMRESRLE - MM ERE
BENERE  HHMNE2ESHREFEENZE - BE L HMIAREES
A KRS B R ERY 223 Whitmore (1980 ) {Ef5H » R ZFFER B REHUL
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$4

RIFIRER KBS » T EEBREBBEE R EHBRAEE » FEBr K
HEREIMMASE BN EEENES L ERRERE -

TIEZEFEXAIBEFM - BEWWRIEE » KT B2 4 TEE
BB A KRB (cognitive strategies ) 1 B F IR HE M ( self-regulatory
strategies )I i 3R K 8 » A5 KF 8 & 18 28 4 U5 M LAY K #£( Baum et al., 1995;
Borkowski & Thorpe, 1994; Carr et al., 1991; Heacox, 1991; Krouse & Krouse,
1981; Muir-Broaddus, 1995; Nunmi et al., 1995; Rimm, 1991 )o FHRA N &E153E
FAREEIREE » EEARRENTHENEE > FEEN LhE% 27N
ERBRBEBEEE » BEETRRREE - ARELERATENEEE T
Tt A —E2BEZEBMMZAAUHIERSE R ENEEE > 12
FREMESRSERREPRAMENNHE > MTEERRZ LB
( Borkowski & Thorpe, 1994; Carr et al., 1991; Muir-Broaddus, 1995 ) o

frE LRI SCRGGR R » A A RIRAgEa o B fth S R BR AU &2 AR HE
BEXARTENBEFTEETIEANEBEIE  ifN2EaHEBAE
& BAEEATE - TERLEWERE  TESEEHERSBEERK o i
REZEANEEEL BERERIERSE Bt T2 WEE » B AR WY
RRIBEE T EREERRTENEEBHRNOWRER VIS EREEEA
BENBERARTEME  AARGHEERRTREEBLHSHR 2L
(high achievers ) fIME Bt 22 4= (low achievers ) fEH HL#k » IEST =fH &4
HHEBEBHEARNEE IR EEEENER o

R~ BFE T %

— A

AFFRZHAEBIL 126 A > Ho 66 ARELE » 60 ARKTHE » 2ERHY
REB—FPRAT—REBE > FWMNT 12 E 15 5% o KIFEUT K2
ERARER - TERRBBEAHIEHE B 2T st 7 & 1 R E — 724
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FEARTRALEHRMELIHE
h R RS AR o
—~algxT A

KR ZE R B B SC IR JE X = HEFE I B ( Raven Standard Progressive
Matrices, SPM ) I B 24 {JE /77K F o SPM £ H it R 8w R A
THEs— > HEAEES 83 £ 93 c R BB~ B X FEEHE »
WMHAKZ X EB BTS2 (Raven, Court, & Raven, 1983; Mills &
Ablard, 1993 ) SPM @ FHH BT R E HNE /7HE ~ — ( Chan, 1984,
1996; Cheung, 1996 ) MEHEHEEZENRL N\ +ERSHBIERENT 55 %
15.5 GRE2ZEH)E % (Chan, 1989 ) o

7 SPM B IE X FHEM BB - (HiR1EHoeie - BAREXRE NE
FRIEREESLWEERE (Bittker, 1991; Gustin & Cirazza, 1994;
Kaplan, 1996 ) » RILE 1 SRR AEFE XRE S RE » NATRE G EBUK LA
B BTHRNEZEGHH LN  BENEXRENRTHEERR T EREY
HIRA (R » ARG RRIRAE — o GIE R DUA 8 £ 1EE CRES © 3%
AEHEREERTERA L TEMRETN » KRR BETENE REEE
{£( Chan, Lee, & Luk, 1999; Chang, Tang, & Chan, 1995; Lee & Chan, 1995 )o

HEBNEERR AR  SHENSBEESY TEEMRNHK — 2%
KA EIEE » AR B LY RER —F T2 » FILAWE G4 R
ZRNEAKEREIRZERRNIEE  BZREEREENRAEZRE
F1 B L RIRMES B (sigma score ) » RELFFIELLEL 31T o

AHRXBRAT A ERDBEHBEEHERNEE > 81 O2
= B B8 & & 3% (The academic self-concept scale; Marsh, 1990) » 88 s 7£
AWz LA Cronbach o HIEZEER 84 ) O K A& % (The causal
dimension scale; Russell, 1982) » £ 1 » SR HIE24 FRAEHR KT R E
B =Ml A R A > BN 94 IR (locus of causality) ~ f& 2 14 (stability) & 7] 2
it 14 (controllability) » £ A< W 52 o 5% = {8 B A 7E 5% Th K 5k B A 5% (R £ 1A
Cronbach « HIEZANIL—BEEESBIE .58, .60,.33 & .62,.69,.30; )
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# 3 B BK R (K R 48 (Examination attribution questionnaire; Hau & Salili,
191) » +=3 » B —ERR—HEBLEHEHK I k& KEFERFGEF K
RN -BH - ER - EREE - FEEE - AR - BB
MR O ~ BB - BEEB - BHE - THIRFERE  O2EEEE
7% (Task value scale; Eccles & Wigfield, 1995) » £ H88 » SR EF AN E
2~ AEREBMSERNSE » AR P =2 % E{E LA Cronbach
a HIEZEEDRE 82, .66, .86 . MEE KK Motivated strategies
for learning questionnaire; Pintrich, 1991) » R AWM Z A B4 Hch—
o MR EREFNERGENEE R » X -1+ BiEBRIBAK
B (7 Y 57 (rehearsal ) F1 #H #% (organization) » & B B H 8125 55 08 1 IS o1 5 1
(time management) &z %% 7 42 (effort management) » £ A B 52 h 2% I IHE
A BE LA Cronbach a HIZZEESFISE .65,.76, .62, .63 o

= BT BRRIERBT L ~ &R AIE RS A

XRBES A= TRNEFEE LB TR ERIREE HH - 595
HE R Z2EFREE SEBEMICEZTERR R MEE » £ET
AR T g%HE —DE —rFEENAS24E > THASE4HEE
REFZET  SRHBREEBSER=T9ETK o

HERETZABERBEEZR » NG UZESEH % (simple
difference method ) XELZEBKEL T~ BRI 24 » I A B BN R EIZ KB IEE
EANEE NDAKFEARREATEE 4 (Carretal., 1991; Nurmi et al., 1995; Tuss,
Zimmer, & Ho, 1995; Wilson, 1986 )o FREEZEZE S8 » B 24 HE®ES f
4> 8 ( Standardized ability score ) J§ & H #Z % 5 45 4 8 ( standardized
achievement ) % HAYZEE » RIRTE HFFEH —MATHE » HZ RS HKARP
| MBAEFEBRE2ERRTERET o B4 > AWERIRE TEUN HEE
HEKAAERRBEUFLREK  LREESEAR | MBERELES
BH 25S%HERE > FEERTRREL  HK LEERESESR 1M
BEBREERIEN 25%1 24 > FEESERMEBLE o
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ZERRTRAZE HHRMAZIHR
% HEER

RAZESEN AL KPR —HMET 2T LEEZRRTENEL
Hp 25 4R8B4 RE24RXE  HIBEWNREEZMEZHEIR T ELEE
% B BRI R (Butler-Por, 1987; McCall et al., 1992; Peterson &
Colangelo, 1996; Whitmore, 1980 ) o b4} » ARFFEIREE T 39 & & L&
A H 15 ZERB 24 LA T 80 &1 LU ET AT tE B = R 22 A 7E &5 B
BEEFEAREIE ERERIIE -

RFFEENER FEEZESHT (one-way ANOVA) ¥ 5 et =24
EEMEEELETHEEZENEZE  BHNFHBERT2ER—NRE >
SHEBESRER T ~ EBEXRES - HAMNER - BEERES - 2EW
BEWETH O KBEEERSIRAZRLEEENER - R TRAESHEE
CEE S F (EERBEE KT HBIE > BLL Scheffs Bl ETHERIRTE
l—#—8ERNETEEREERE > HERVIBER - o XEME » X
HOWNBELZERSKESRREEHEMMAZENESRE » KT E2HE
L RIS EIE L9 BEENER o
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A— RBATREEHSMILEKIAR - CARPRAR TR LL LR
B IH F f# df BIH F fE df
&0 1 15.44%%% 2 78 BEHKRES  1039%%* 272
F& ) RE 11.58%**% 278

5% IR P [d (k2 ): BEEE:
A 4 B 3.19 2,75 A 7E B 20 2,78
REM 24 2,72 FAR ik §aE! 127 2,77
CIEESEES 24 2,75 HEMN 3.93* 2,73

i@ A B 1A ( Sk B ): BB R
SPaS 1.01 2,73 %5 6.64%% 274
BE 3.24* 2,75 Rk 1.00 2,74
AT R 4 .82 2,73 i ) A T 4.42% 274
B R 13.34%%% 2 74

&l 5 B A IR 3= (ERIFEESISES

( BTy ) - (KBR) -
E=38) 73 2,78 Eegyy 232 2,75
EE 17 2,78 ER .63 2,75
ge 1.69 2,77 ge 1.18 2,76
K AN15Eh 2.05 2,78 K A58 1.02 2,75
87 1 15 1.66 2,78 B 78 55 7 1.07 2,75
2,721 Gl iy 51 2,78 2,72 il 38 2,75
ER g 37 2,77 E BT 99 275
HHm 17 B .05 2,78 AN 15 B 33 2,73
18+ 2.13 2,78 & #& 3.88% 2,74
i) 36 2,78 1 B 31 2,74
2 R 2.40 2,78 RIREE 30 2,74
AR O 23 2,78 HHT R L 18 2,75
KR EEIE IS 43 2,78 KREEEE 158 2,75

*p<05 | *¥p<.01 ***pz 001
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ZERRTZREEHHMAZHR

k.= WASchefPs ZHBEIRIMEBREENBRFAETFRERIHER

BIH e ol FYEER
=/h =2 & 16.06%**
= ZD -8.17*
& ZD 224.76%**
FESCRE ST = 1K 6.85*
=) T~ 8.90%**
1K T~ 2.05
BEdE (KMER) = 1K 49
= I~ .99*
{13 T~ 51
Bk (KBERRE) =2 1K -1.87*
= T~ =75
& T~ 1.13
BEHRE S = 1K 81**
= T~ 63%*
1K T~ -.18
HEEH = & .58
= T~ T4*
1K T~ 16
i = & 83*
= T T2**
15 I~ =11
F ) & 7 = 15 87*
= I~ .62
{I3 T~ -26
B3R = 1K 1.35%%%
=2 T~ 90**
15 T -45
F: 8 - E5RHBE B = EBR#®E T = KT EHE
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ERGH ~ FXFETRE L 6 AR A8 4 He B MR A 0 28 4 A
FERYER SR BOR S RE SCRE ST » IROBR 5B SCRE 77 A 5 11 B 28 2 R i 75 2 W1 O B
fRo R > RRETRMSENSE NAHEMREANBESS > KR TES
ENENNKELENRBERRRTPNEE » HEENE  SLEst
BERBELT EEKR2E » BRENNFHRALER®248S
RREEERR T EREREHGRIFWEL > AR REEFIFRIENE o

STHEHS SRR EBE N HARESEERSHEE 5 5E
S RREBENBERERALBEERBEEEYNME S — 5@
BT R REKREEEERBES LS EEENER > MAS4NEE
BRE SRR E -

FIAE - REERERTES » SHSERAEBES  HEEEER
BT REBERFTRRBEEAEERARRFERRFREEE - REFRG
EHRRMS » —HBEREBAMBRPEERE S HEEZNELE
fE Bt 22 2k i B h 2 AR MR D K BB IR S I RE ORI RE » RS R S
BT RBELAFHRAROTARRER > EF L > KBESEHNEE
WA (E » RFRNSHBESEAKKBRLEH (M=749)~ 27
Bl (M=7.06)~ 2F 15 (M=7.01) REES (M=6.55) BERERE » K
B RBEMTHIS » KB ARF I 2R B4 R ARG E T o

EBTEE . CE-FTrRANSEEMET  ZHSEEHBTNEEY
FHEETRNE.  HBESHBRNEL KB FENBETELEWE
REBE > RIRHMMIBR T ERSEOEE - TS —HE > Rt T2 H e
SHREKRNEEEREEENEE LRI EEEEE -

ETRE - ENETRNEE RIS > ZHSBEDBIFELEH - BE
BRENRBELT G REEEZR » RS R HN 24 R R 2 1
REERU E=HBERE » R > KR TERER R B EEERETR
BLEAEEER  RRETHENBENSE » BEXEREREE
RESHIRE ST > D& EBURE X AE o

EETREHST L% » RARIRIBE LIV S HE » BET 725
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ZERRTRARZY HRMAZIFR

434t (discriminant analysis ) o #1] 5l 53 #fr 3= 2238 A 72 [&] s LA % il S P S8 TE 2K
PRI MR E L ERTHE BRI E R - RIBBEB S TSR > HEEK=H
BAFHEEEZENBEEBANSIEETHT - HRE =24 » HUtE
B W 7 B 2 15 85 ( discriminant function ) > T @9 H BN B39 Z & #Z K F (D1
Wilk’s lambda = .27, x?=69.42, p<.001; D2: Wilk’s lambda = .73, x*>= 16.52,
p<.05)> BE—IEEKE (D1 ) A DIfERE 64%RY B R » M —HKE (D2)
I AT R 27% ) 8 BB o WIARIR A B B BOR FH B = % 2 A FE B AT H » A
i F I & 2 89% o BB R R ML LA 7 ~ B SCRE I AN & B R A TE 2K 4
B =AM ER MR ITEREE o

BRAF B S 4 B 2B ( standardized discriminant coefficients )
FOAE 2 BUE ( structure coefficients ) ¥HFER =7 H o FEP] B F BUE K
B > DI IR KB IK KRR B S J13AZE ~ BRI EN ~ FEXXEEST ~ K
EMNBERARES M D2 WEARR DA EZEREE NFGEXRET] o Lt
B =HEBAEERLE (centroid) FHEINMHAZSR ( RERIM ) aJLUFE| DI
F BRI B & et A 22 A S M SR A A o (R R B E P SR
ERRAAZEREMAWHZEFRARSHNS NHAERE - KREEERTHR
B BEERESNE2XARBCNEXET > RREREEEE . m D2
Al 3 B B Bk AN R RO pmh B2 A A 2= B 8 R R Bl P OB ok
RE2ERERRBEHEERSNE BRI ERBEERPRENHRR KIF
& RE o

K= HA M PO A BBRER R B

# 51 % BB i 18 % BB

BIE E—IAHE TR E 5 —IE K BT B IEEE
FECHE .53 -42 A1 -.19
£ 4 -.02 1.05 .09 81
REME (KMEFRE ) 56 -16 26 -30
EHE (KBERRA ) =17 -.05 -.19 295
FEEN -.16 .01 31 -.18
BRERES 32 -.14 48 17
i -.16 .01 37 -.06
RFfE B 41 13 A2 -.05
A 71 .20 .56 .18
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$4
AW AN T ERERRAGH A

#H Bl F—IHEE £ _IEKE
1= Bk A 1.23 -.01

15 Bl ek #H -1.37 -.99
BT B AR -1.28 73

RIS S > AR DR RABERSERINTOEREYWS > &
SHAHRAMNBHRRZA ST  SEERISLEHBEL2
Heh i EEHWFIBIBIE » FRS » RSB HEBIEML » 241 E
BHoEE - FHB=MHBENZRR  BRARSNEELKES
BB RAEAZR] - TS - RN R E R4 E
ENEBRERE &K -

i

ARREARBEDRN AR TERR TR £ BT
B EREERRBENNE > BERRTENEEEEZERENT
PRE > M ERER2EERTR HEEWEREEERNST %
B 5 D BB 2R A R > 58 LR R BB 4 B T 20 0 i A
F—HHE > ARRBRERT WS4 B RBRA 2 A+ SR &
EAIE BAERE J RO B - (8t B A0S K 5 222 4 20 4 T S AR DL A9 8D
BRIE » EREE TIFETS BN o

ESTHA MBI ABIE D » Rk R 84 0 Bt 22 4 ;B KRy 22
AENRERBNBEERES - WIEKSRETE HHIHFE+ 50
( Butler-Por, 1987; Carr et al., 1991; Krouse & Krouse, 1981; McCall et
al.,1992)c RE L BEARBHB LR S HINBERERENE
AR —EREIEE B MFLHE AWHEREE B
TR AT B BOBUE R U BOst T2 M RE O B X % ( Baum Renzulli, &
Heber., 1995; Emerick, 1992; McCall et al., 1992; Whitmore, 1980 )0 H
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ZERRTRALE HRMBARE

PEBRBESHBERRMCEEEZ LSRR ERMMR (Bynre, 1984;
Marsh & Yeung, 1997 )» (B8 = HRZE KR~ EWHENEERAE
CEWMEBE AL AENERESES KR T ENERIFREN » At
RFEMAREFRFEAEREBRESHEAHR TR ZHE N AR
HEAR o B— 5T > MERB LB EE R ELTE RIEHERZEBULGE
BENEERZ  BERREREEERS KRR TNENR2ETIERS
WA EBEER ? —RME NERAEERBEMETENER  —&
FEBENTRE » MEER » B—EUREESRZEHHE  HOER B
LEBLTEFAERTENEEE HRF > HEMMEEREER
B b B RS REEE FE VR A B = 2278 B % ( Borkowski & Thorpe, 1994; Carr et
al., 1991; Muir-Broaddus, 1995 )» Rt » fE R KRAIGFZEF » TREEFEEA
WIEREREEHE - BERBANKRTE =8 2 HREERIR
fEEZEKTIS T  BEER TEEL TR FEE-ERS
ZB > (BT 78 5 B2 S TR 8 S B IE A E 2 % (Brophy, 1999; Krapp,
1999) 0 BE + » ERBEKRT RIS L > BR2E BEIEEE
FEAEE  RERRRESB4HE - REE NHNEKREBETR i
MAREER BHHEE NG RIFRIBE » R AR EREERBRT
e EEMES  $EETREBEEREE - FEZA R
%> IR G0 I EERE » AR R e KT R E
KA EREEHWEME  dHRAHERRYIREAEREE B
RRZEWMGR  EREERKEERE L WRREEERTNET
BT EEEEN  BEXRENNFEDEEERREETNIRE
2B 22 i 45 B B 75 5 OB 5S4 W) & ( Brittker, 1991; Bustin & Cirazza,
1994; Kaplan, 1986 )¢ ftREM AN RHEER RIFHNE 1 » EREM
MEIZESCRE R » ERERA G827~ W RS » R IEREEIN
s B4 EaE B 6 MBI = RE XERTREE ©
FEARFIE T » M—HEFHETYENRER  RERTENEE
BAEERHETAHMREER - BENTE 5P EITE L E L2 EBER
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BEEBERAR I ERE (Borkowski & Thorpe, 1994; Butler-Por,
1987; Carr et al., 1992)» (HEARFTANBHRAR T E 24 HEMELE —
B BEMKMBRRE H -2 EHE - 2B EIENSERNERS
mBMPMtEEm KL L AMBRRTRBERNE » K MMEs
CHEXRRNEFFLE  BEXRTERTUNEN o HIFHEHE
EMEATRENERE - —RAE TENKME > ARAWERANFEREE
FAEXR=EEENENEEIRE  RETERS T B REMmARAE
EHMHEHRR TN E24HE KRB ERRNER LWER  5—F
REMAERE > Al IR A b LN ER » BERELEHRA S
BAERARANHAEEEE  FRAREREHIRE A FEE4E
WIERBE2ERRBFRPANE K TELF B EZE ( Chang, 1985;
Crittenden, 1986; Hau & Salili, 1990 ) i fE A HF5e > TR IR EE 4 B
BB RS ) o FE—THHB R HF R T B 24 MR 25
(Tussetal,1995) B2 4E (HERRTE RS KRE4E ) KIER
R ER RS 17> tH IR » EBR 2R BTIEE HFIB AT o WL »
EAWRIBERBFERRTEWELEREHETHANBRER 155
AJRER T B ABRBEEENFRNEAGEH  BEL > YEEE—EL
BRAWRTEERE  ERKEHRS T EHIHIET » 7 LT
AR R4 FEEERRABER EER o
IEENTEGE R ST EHE Bk 88 4 1 2 7 B 88 1 15 H i 22
(BIAn - 22,1997, &K E, 2000; [, 1997; %, 2000 ) » — bk &5k
IERRFHNHERER AR ELTRENEE > Rfi > BER
RTERENTERNBKETRREL M IR o AT H R 5B 5
o EERKRTENEE BRTEHIRRERERREBET S 1
FERER 2 A B REKNZE B HMERE » AEEE S0 E D R
BEELNRE > SRIMMINEREMNKXS EQEL o i THRSBERSE T
REBENEKEE > EEHE TIFE S8BT LIRS
EEL - RARMENKEREZ - BRBRTURIESSENET AR
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BERRTRAL Y HRMAZHR

B EBEMMEEEEENEERNHEMMEREENEERIA
Fo EEANERALHEREEHRENEE (Baum, et al., 1995; Ford,
Alber, & Heward, 1998; Hishinuma, 1996; Rimm, 1991; Wilson, 1986 ) o
RIEA AR  ERAMEFRENABTRHELE  HE2EREEGE
A B EERADEE B A TR R0 0 0] USR5 22 A A 22 7 S BIORT oSUE Al (7
BEBENEE  MEBKERNET HEREREENEEES
ALUSRBEFEREONRAIHEE -HPELERRTENEELRSH
RIFHE 11 » M7 2% 1B 12 Jo &8 BE 2) gl ) BT # sk £ A9
BIENGEZMARLEZ - FEL EREXEHRTE » THERE
A ARIRTE » BET T ER B2 WIS » B mERMM e > &
B #HENEREENREXRHAAELEXEKNATNBHWHET -7 E
g ( Baum et al., 1995; Hishinuma, 1996 ) & ~- REKE4LE KA =F
HIERHEIF TREERNERBENEEXRE c MEBEZENTF
REEFEENEE  ERUENEEERMAE °

% AMTHMATEBERR T ENEELIFE TY S MEZKZ
MRER » BERARISEUT R EARE @ F— > BRAHRERK
K/ MEMBER24AGKETE —FTFTE » IR R TEHR
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