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A Critical Review on The Effects of Teacher Praise

By
Lin, Yi-Jen

Abstract

It is a common belief that teacher praise effectively reinforces students’ good
conduct and enhances their academic learning. However, some researchers have
claimed that praise sometimes may have negative effects on academic or affective
learning. The main purpose of this article is to critically analyze and compare the
empirical studies on teacher praise and then propose some suggestions for future
research. Specifically, the types and definitions of praise/feedback are first discussed,
and the effects of praise/feedback on social and affective learning are then explored.
Next, I focused on how teacher praise/feedback affected students’ motivation and
achievement. According to the studies reviewed, it was found that praise generally
could facilitate affective and social learning in students. Besides, combining the use
of effort attribution with other strategies can enhance students’ perceived control and
academic achievement. Students’ academic self-concepts can be enhanced when
praise was given based on the difficulties of the tasks. The types of conditions
involved moderated the effects of praise on intrinsic motivation and subsequent
performance. Ability praise may undermine students’ learning motivation and
performance whereas effort praise had positive effects on students’ learning and
motivation. Exploring the effects of subtypes and combination of praise types may
be important for understanding this topic more precisely. Moreover, it is necessary to
conduct longitudinal research in the future in order to understand the temporal and
dynamic effects of teacher praise on learning.
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A E (2004) BUEE LY X&)

P RHE N EHHGEE - MEE MR RALK G EZEEE RS il
BIERIRT - R —RER AS T 284 SR A AU R L () BT R
LR RURLEAS ( Brophy, 1981; Hitz & Driscoll, 1988 ) ST » fa3f—SbRf2eAll
PSR B B AR T 224 (SR B ~ Rt B R AR B
FeREFIA ( Baumeister, Hutton, & Cairns, 1990; Mueller & Dweck, 1998 ) o i LR
TR LR 2 BB A THHER ST - B3R T8 E Ml iR
BLFEEERLEE DR ARG T 85 | Bt FmE R 1
FIRRAGEAIEFESE - BEBZEEMEBN - A STEE BRI
£ T ZAmaEE ) fEE ISR LRSI E MRS e TR EE R
BEGR RIFTR » TIERREE N R S ke 2 B 5 -

N FLET

A IR T2 N ESERIN] T 3835 ) (Brophy, 1981; Burnett, 2002; Butler,
1994; Craven, Marsh, & Debus, 1991; Enwall & Tiberius, 1994; Merritt & Tang,
1994; Mueller & Dweck, 1998; Pintrich & Schunk, 1996 ) » $R[fij » ‘{7 0] #ikm4H
R+ T —f{438€ ) ( general praise ) ~ [ $F¥{FIRAA[EIEE | ( performance feedback )
PIRe T BRI J ( attributional feedback ) 2 = A% o

M —fE3ESE | (Burnett, 2002 ) RHEEHMA IR BT TE IS SRS
A8 0 MRRERUA HH A B R R fe B SR R S B R B TS
HHIR—ER 5 o A0 > ZEMEEEA - TIREF | - THFRR T | TR (B) 8
R47! 1 (Good job!) Fh & B> E MR B -

FHESHS T —RRMERESE | AR R BB T SHE IR IEIRY | HIRARER S
FTRESRARE I I —E7 ~ BB EEriaar - HLansiman TIREDhTE
T RABRIR DR - REF | 1 —RRAEIE - TSP IR | B
BARREREELL T MER ) X RECHE TERGEEN IR T
& - BH#% (contingency ) FIE#EM: ( specificity ) ( Brophy, 1981 ) -

BT EaEsE ) e TSTHEIRIAEAR ) (B T ST ERER— Ry kak
EHAMERIREET > TP A FRIRREEAE - TR EIaE | HISE T B B
e A A KRB R R E BRI B - TR S TR E e it
A NSRBI B BERRIAME A RIEE ST (ability ) 505517 (effort) fUF2E ( Bumett,
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2002; Craven et al., 1991; Mueller & Dweck, 1998; Pintrich & Schunk, 1996 ) - Z£Hifi
FHRAHT MERAINAIEIEE ) B2 : TR | BAERMRL | R—EREIEME | -
Mg | REHZE T » (RERRIA | T IREREERARNE | 1o B T RRK =Y
(18 | ARl B AR A O ER B PR B B SRR e — BB R IF S BT
FCIRERZ SRR EEATRGE - SRMANFERE N —BAURSR « T EREBL -
AR RIS ERE 2 DU ARE SR AR ZeHR 0 » IRIE > ZELU T SRR ERE T -
S TERRAIEI e o o F RE R B SR B BT -

PR CE EXEA &

HIPFBENIAE - BE LIFE BB EE R ORGSR R R
AR - —RIS » PP REMAEE LIFEH B3 v DG4 EE R
HHEALE (self-concept ) B2 HERES] (autonomy ) » AT LUIHESER 4 2 HIH -
NEEEREMEIAHZEE P ( classroom management ) ( Hitz & Driscoll,
1998 ) - 471 » Brophy (1981 ) $5H1 » #EE A Al R Eral 22 4 @B KRR FIFFER

(e.g., RARETEN) MR B HREFEAEE » BURIKRERE IR
TIRAER - T H » EEFReGEEA B —ELLER M BRI 4
HERIERTA & B S 2B RSB » M E2EHEE RSN

(intrinsic motivation ) JEZ([{EZE o

DA BB LS FE R 227 F R BHRE L — BB LR BB B
6] o BEFEEATZEAN ~ f6 TBERIEESMEE » BEEAERELIEE
IR o I - ASCHTE R B FEATAE BRI B A Fohs Sl i H s
NEHTRFFEESE - 75 T XX > R SheT TR it el E R Rne BB E
HITHRRR 73R ¢+ RRINFE— D TR S R BB  « B Rt 2
BEIRRIR B Z FHRRR I -

5 HEHBG/IHELTHYE
TS TR R RS R B RS A, - AT -

ELLP e Tt & KGR T HAIEETE - I » 7F Burnett (2002 ) FIZETESS
FE/ N2 AR 2 2 K18 ( perception of classroom ) FABEGRAJRFZEH » g
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IR LI =R 1% ( classroom environment ) e LEENRERIEAE » &
B 152825 ) —fk43E3E ( general praise ) ~ GE/J[EIEE (ability feedback ) ~ %5
FIFRE (06 ( effort feedback ) » K #& /A& i[RI E& ( negative feedback ) [f H.
AL RRE I SRR S RIEERER A M H A E IR RS MR S o 1 185
TE5% 7173 mlaE ( effort feedback ) FUERAE » [HIAIAZ I RAFH RN A
% - Kt - e BB A Fr AR IEMAE AR A EEIIRRR - 5]
JTERIRESE BRI B RATRIET A= B BA EEIRAGR o IR > (RESEf7eik I fHRA
{RELHISMT ( correlation-based analyses ) » SHEHRALRAT /70 (KIERBAGR ) &
HEVEHEST  FTLL » AP BATE L R A R S B = B8 [ RAFfE
AEFIEIERRA -
Baker (1999 ) H##5% 1 2iAT RIBERIED V24 B RME FERIRAR - (H2
fil B TR AR L F B R m AR A E A K2 L RIEC
(academic assistance ) FF » B X FAVEHE 5 2 & HEAVEAT O 68 ( negative
feedback ) ( 75% ) o TIAMEEFR RSB MERIERE > BB (e
2 FAJE B (teacher-initiated contact about academic work ) » Al 152 1FH
IEIEE o BEPREAERHERERLZIYL - IR E LT AT rE R - %EEﬁZﬁﬁ LIFR
52 R ER AR IE Th [l BRI N S 22 4 n] e R (R B 2 A 8 22 A R
TR NEATREE AR 2 LA ENES » R
B SE BRI 2 ) S FRr BEEER) - MU RRBIIRINR - HAFFeR » 8 SN
B R R B R MR A EE8E - HE L &8
HRNHE IR AN R B RS I IEHEEEE ; fa0 > 176 L - ftwE
BRI A B R R T HI B T RTAE - T H - HAERE R A - BN
B RR TSR 2R (social support ) o L EHIEEERIGH] > E
T B2 2 Ol th 3 S 22 A SR B AN B RE N/ B U RRsE R A & 0 )
2 > BIFEEA W B LI EME A TRITEE - ERE TR
FRERIEEE » Ela AT IR A IR B - B A ILVEF BTG T
BT BRI BT - T RS BRI Tie S —7 T - A B2 TT
SR TR /T ? Ktk > BN RAEFRIEESE — T1REF | 10 B ERSTENFEITT
TR - WATRERIERAE G RIS - [t > 5 7 HEETE RN EA HEH
HIRRERAE » B A AAZE B8 R AR R EL{th mT e s 2 SR AU MERAIRN 3R -
[it4} > Burnett (1996 ) FRETEI/NEER) T HFEFS ) (self-talk ) BAHEE
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f A ( significant others ) [FIEEIRRGR o fFFERE - AL B Bifth A Bifth (52
RIS IE AR B i R (E R B FRE RN M S AR B H
RS ZE AT B S TR R E B0 (self-esteem ) DUy B0{F 2 8 1) 48 FE GG
( Burnett, 1994; 5[ Burnett, 1996 ) ¥4} - ZEHRJIER S & PRI Zc BRI IE R
EPCETES - (HNETElIB A B TRERS - AR B M RER S imHl
A TR RIIE R B HEES o« ZREM B RIS BB K4 %%
ZHRMAR B2 HIlfNHNE - SR - /) AT —8h - EEMANERSH
BB EAMBAL RIS i - ERRTREIEEERE AU IE M) B EESES - T S e s B
AL HEE EFER -

HHEHEE IR Y E

TEE R » KER B AR S BB E S ST A 58 S B2 A B2 I i
5

f5ilan : Siero BZ Van Oudenhoven (1995 ) FFEHT bl A& 1 AEAR 24 12
il (perceived control ) K EESERURRATRSEE - 183 > FIREREZEE 516
ZIFlgE (effort feedback ) K BHfFIR{L & ( enhanced contingency treatment ) [
B > B WS [T H B HREUE R S EH AN  JRT » SHAAEH B AR
R N 2 E A A BOh RIS o B4 CIPER AR ER_ B/
RIS 17 » (HATHIMTBEAZ R AMERIRE - BoeER B HEH
RIS o BAEER A BRI B BIEm S - B4 RIEFIR I
IR A9#7E(5 & (internal locus of control )Ll FERARBARR IR < :Z LTHET= -
BEENAHRRERHEANER » KRR TR RE LIS SIKGED -
SRIMEERE Y » bR T EERA (ie, BHEE > BARS) 25 B LEE
Hi SRR R R re G B8 A R - IIRBEEEREEHRIA
MESTENER - MZERENIH R ReE A BECE PRI S - B
FEERE A RE e [ ¥TER T REMESE | (learn-helpless ) Bi#ALE ERENT -
R NMES BTG ESS ] - RREIRNRE R - FIL - HFPER
IR NERR (eg., HBIEE ) B EABERRPIMER R IE S A /E
R TEFEE [ BHRHERIRER ) (self-serving bias ) o Kt » AOSRE AMGE
KRR MER Z A E (8 A B 2 RS R AR % - HI
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A A (2004) AR S A £ ARG

JEMEERASE A IRTSOEIER R AR (BRI RIS - i
MR 1 PP REEARAOMGE: - EE R s m e I E A
Bk BRE BT EIRE TR EE » itRs - e S R T EEE
K ETRES H—TEE R - R RE R E SRR R
Craven F1 Marsh (1991 ) B Z220 6 [m] &8 1 O[5/ Ve84 () 2 3 5 it
(academic self-concept ) 24 » APt MR IS T MRS T 7502
NEIFBRAIVE IR « AT ERAE BRI R R - i geE DI EsR e
JTTERG T HERE ¢ AUSRERAE RIRIRR R SR RTRE - WS A L R R a2
AR TRES T T B A A R R RE TS A L S BRI A 8% R 4t
HEERERIRES G T IEERTE E © KA - iF7e @G 24 T igsa Lk EaE
(internally focused feedback ) » JRE[] » BFFE3E 7 | ELER A g HLBL LR 72 5 /3 iR
FEUE RSB ARES) o MMIHINTFeHs BT - fEREZ BRI [ A K
MR LI ElaE R - SR AR B S e — I E R S E IR A, - TEL
EERE RPN - N TS 5 ERIRRE - {EIERE ST TS TERERA < 310
A T A B A S RE TR S B SO - AT LI R AT REAE )
KU - HIERE ) JTHRIERR + HEE A (AN R RS2 IR -
i AT S8 AT RE A KRE 1B B i SRR A R ARG, » 88 6EE
e AR R T R R i e e L RERBE RSN BRI » KitES
BRI RE R IIZEH - $8IS < @ SR » BEE thFEEGAR
[EIRIE DTG T2 AN RIRRRE R - BE & ES & TR « 2L R
KA N R E TG 22N REAU R ENEE - KIS A — R e S e E 5
TEHER AR RS N AR R EE -

Koestner ~ Zuckerman £ Koestner ( 1987 ) BFZC#IRIE (RIS A ER 4 NAE
HjF% (intrinsic motivation ) KRS o FERFZE » FFZEEME T R4 TNERITIE
HHHEE > KTALE H A FEPIW A (involvement ) 1585 o 7F B EH K J

(ego-involving ) FHHHHIAREA M EATEEN EITE S 1 HIEERR ARG

NHIEHERES] - 72 TRAFAESE ) (task-involving ) [EBEHIIAERA: » fiff ik
KGRI E A EERIRER (3K puzzle ) - FT UM RS S0 B D F B AUEE
FIGETRIESE o RFFFEHE REAT » BEZRET )T BRI ER AL H B2 55 11 T 3E B
R BS R TR AEBIE (i B R R R ke
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FrfllE ) - MH » HREE TR TOE ) fUIBIR T - 18 TR B BUIEIE T Ex
Re IRV A B SN ATEBIRE R i RIV LIEFR - Rz » X%
FIATHIRBERIERE » 78 TR LIE ) AUIEE N EHAE TR B BIER TEE
R TR e P AR R TVEREL - B AR se 85 /1 7T
MmEER TR B MBS TR A ZH T TR A REATEE)
P R =0T o EERR AT —RAE T —2  EEHRE » KH
SRR FTRERR BB ARSIt R B R N ERZ 2 I - KR - HEE
W ALETE TIE R AR E R AR - FRFrEZr02 IR(E Lm T TR
FJ%%77 | J( You put a lot of effort in it! ) B /& M {R—E R Lb M AFEEE /7 | J( You
must work harder than others. ) {J[EIg# » JEHFt R ATRE & B 158 LLaT iR =&
{7 EE I ATRERRZ RES) > IRIMIAE T—2CGERE T INEE KR REE - MEH
HEEFE TIRE R - R T REEEE MU E TIRnUEIeE - RIS EHEE » KA
f TR RS R 2 55 JTTRE(R T B FRARE ( self-efficacy ) » i LAATRERZ
THERTERRDI T LAHERRERIN - S thEFRE T 8B E LA/ VOEREFEET
BRI ERER BRI RAFRCR o R - (S LEh 7o AR 17
NEFEEIRJRESE » TEAFIRIESR T (eg., BEIFERRECCIEMERE ) FIRERIEZARY
WIEEIE R RPUE N FIRIR R - — RIS » faRE I8 B IR
BT HAE TR MHBRIE IR - B B2 A Y N TE B B B AR A SR B BRI RK
R MAEES 1L TIEERRIE SR L B TRAER R B R 2 A N TEE)
PR ELMEERRAER FIR -
SR » TE_LdthfFerh - ([EEEEETHIRE - W ATEENRR 7715 RS B IERE

TR AR RATE R » EETE S0 RS o FlIinE e E WAt
TEFE R MRS T - eSS B ER HEZ FRe38% - B TH
A LIE HREIRE T I E— %538 5 | (1 can see your ability is above average. ) »
IR 2 200 B S EhRE i e RAE A MOR LIRS - KA MEEGE
IRt M BRI T EARE S - IR ERIBGEREEE - HE NER R LIE S
T AR R TEBIRET T NERERT & ATEE A E R o T WTEEIE 1 2
FRE A B EE) TR R A A S H B B EEE) - MESEHEREEA S
A E > LIRS B EE S B 5@ G E Y (Intrinsic motivation is
defined as motivation to engage in an activity for its own sake ) ( Pintrich & Schunk,

1996 ) o MIR—E A M—FFER I rTEEhHE - RIEMGE (R EH R RER
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HER (2004) BOTH AR AR

B RAER - 5EE it BB ME BT R B TEERE

[ TESDEE | - R » AR E— A — SR B A SR A A A RESIRUEIH -
E AP ENEEI - REEMEHBAS NERENIERT > FEHE AR IA
RBEHIE N o PRI > ARAZEHE B R —(ERkRE N B MR S B 5 E
HFEREE - RERE NTEER -

Koestner ~ Zuckerman g2 Koestner ( 1989 ) it T —{EEE{LIFIRFZE » ME—AR[E]
HIRRR 23 E HREAEWET ~ FNEREY R o M TRRZ ERE 3B
BIHEZEE BRI BRI SHINTEERE » 2RSS EENLH%IT
FEZEIRE SRR L BRI m I NTEEHE - A > ZERETEERIIB LI
HZE BRI BZEEBHCHREREGRINA > MaEERZEORES
REJIRITTIH » 85 TERRE /B ER TR B R - T H > — i S 2 E IR
TE%2:0he I BR R ES T BR 2R ES RS  TILEE B L R
% o B HARRA L ERENIBIULITE Bumett (2001) FIRFFEH » BE (22%)
WA (10% ) FrEEEe S IFBERE 3 - K - B AL e] LUEREE S
B SR BT RE TR B AL R BRI TR PRI LT - SR BT R 15
LEBAERES] LR - MBS L A EWEEE 1 FHES - BERES
FEEBEEHBI B A - MIELE 2 BB H B IR BT IRR R
FHIEAER - —RIME » BEEAPEES BN E RS (independent
self-construal ) » Tffj Z¢ 4 ftH [0] > B G MK AU B i 2 ( interdependent self-
construal ) ( Cross & Madson, 1997 ) » &L B BAR A A LB E#ERAE A
HIERFIE - M H EBE L EERIUE A BRI EARE - Rt nT6e
ah T EERIERIRE R ) (false uniqueness bias ) » BHE{E AFETR T HCHIRE /18K
ERETRTE A AR B BB A © SE {5 20 Z AR 2 BT R LL
ERR T LB S R B S ERE 1 L HESE - HRET IR R
BAFHISEL - EREEEE BHMSIIER - BAEFEERERTEAE
sk R Bt AR E - S (AR R LUk Elwell £ Tiberio (1994 ) f7
IH7E3E — PR B AR PR A BB BRHIELHR ( social comparison ) $EAUA[E]
B — PSR o FLL » BFSRRS SR —RE T T3B3E LR a5 A4 D R S RT3
KFFRESTREE - B T IRSHEIRRY 1 3 TREHE AR EREIIN L BIZBEN
NEZET i SR BERIAR ) Bk MEEREEB ERMSAZ
FERE -

22 IR
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MR AOSRE A BEEARIRIT B TR - (it e i B A A B B At
NBRRIIHER? - T ELEBA sma R B AR e - (RIE - W 7T R %
B2z A O 4% 1 75 T HIRE SE Pl D@ B A & — By - RS /177
EE - B TF—EfTHRZ B )7 ) IR A EE TRt ) s
B5% ) — A A R B AR v] LAEAA - ToRe ST HIGEH # s R B A (EL 3R
0 o 8 AASRIEER] o KL » B sEERE B Hlt 3 im DL AR R RO 3R
FREFEMER 2 BATS R L T I RE R S HEAIRE -

NEIFASEHTFFEEE 8 ( Koestner et al., 1987 ) g » ;B FONLIZ HHEL
A 1 (involvement ) 1| BHEE S fe MEAE N TE BN BREL G RN A B/EH - Eth
FFRor T A ) BEEER R (1F Koestner 28 A S 1987 FE 52 LIRE:
A7) BEEVVEE (7E Koestner ¢ AT 1989 FHIMFFEHR LA ~ 7K
BZa ) BRI E RS AR S B A B R s A
AR > RIFEH S BT R R ARG » PR HEMS B8N E) - thiA
IR T EERIURUR - HLAEREE > A SNERERMIFEREI RS G
BRAHE B AT BB EENARA 58S » BUSAN(F Burnett (2001)
FrEssif] > BAESIRE (/\BR) HEER (+— - +25%) NEKEERIFRE
J1ERIEIEE o FrLL > B AT » SRS ER e 23R S AR R B K
WAL » FEEFER N E R T RETR SR T AZHRIRIRCR « SRILHER » K
e A NERIIEREZHE (AP KA R BRI ZEE -
Rl AZIEERER IR B RR > LG thEFEREH T AW e AR R s A5 R
EHEBSE R E 22 BL/EFRIRIA -

Koestner ~ Zuckerman Eil Koestner ( 1987, 1989 ) HJRFFEHEIARE ST 5% )
FERFESE A R B A MR TEBI R BRI (i T ERVHE - 281 - Fe
BT gl T AMTERILSI % - SR ERBIRE M L IR > Bl
BRI AMMER B S S S iER R B BL R {E 23 - Mueller F Dweck

(1998) HIRFIEERETE IR T — RIS o fEffrmsehas
W TR T HREN T B T e s Rt MR R A I 23R
REARIEE: (3 B #5228 A —performance goal orientation ) » T ELAAATE A HY
A ZRIR LS AR E R A (I RE SRS A i e Bl o MY - AR R
IRERFIR S SR 3R 1 ] DUt (BB I RE AR sy (2238 B —
learning goal orientation ) » ifi H A% AR RE SRS FHRHA LS i G BIEK - fET#%
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A& (2004) BUEE L FEE T

Moz tt » B ) T ERBI RS ISR R BRI GUSERE ST - i ELAER R
BRI RRRES /T ~ IR REE 0 B s BRI - 1 B R RRE A IR /7

(distress ) o {2 » WFBREAR S IR B2 B dE A% EL SR FRBRHRTAA 8% "% » T L
TERRRESY )] ~ MRREENIGIE ~ MRRESRIN > KB IR TR A B2 & 1
SR RIS S FE - TH > 725817 g B 2 A €
B —EREIVEAFE (tait ) ARSI RIE RS RS e
AR (incremental ) BERTCEEHT] - YL > &1 HEENIEE » fEHE R
KELZ 1% » BRI RTREME &t A SR RE - BN piER R 2 LA
BT EGETT - MBS 2 18RV FeEd s A FIR TR i e HifG TRE 1/
BT HIFEE R AR B MR B B IR - ke T8 185 H]
AN KETERES /) LAG TR v e @i B A I B T E B BT
R EMAEBAEIGEERE > NIRRT E1EE - 2 SRR RS
KERES] » TR TR - #efE R A -

IR » BRI B [F ST » oA AHBRARL (HC
FIESCFHEPE IR —Raven’s Standard Progressive Matrices ) BiESA4: 7FERfG 7R
P I RERE > AT AR AT E TR P A R E R A
wiie BRI - RO g R R M FERBIREM LR RIR - W H. - M
EER AR I BB R R A & R BB = S FE - Ll -
e 7eRs R A RE S LB B BB B R IR RS 2 - 1H9) - TEREHE R
G FIRFEAC R 3B REESS J13E 2 - (HILHT P e e L BB FH R /178
KBS SIS R R R R BRI > (RIS & O Fr I
B ENFH R - R A RSP B G R L REE
KRBT D T RESFEERTGES » BURTEER LA BRI g EH
BERRCRAT » RIS B S B IRARRAN_E Ak —EotEm 2 At bl—B A M
W RBABIREHERE IRy - e Re SR LRI g )38 5% » (Kt
AR B AR At (T R BRI R E TR B0 5% 77 - #AIM » [RIEAE Craven
Marsh F[ Debus (1991 ) HJRHFEH - fFI7EMEEERE RER2E 5 TR SR8
G T JIEEEESTFERIEIES ¢ BB AR IERER O PR R RTRERY - MRS 75
IR TERTAIE B 5 BB AR TE RN (Rl B RS Ry - G 881 /7 rIlE]
B ¢ EERAE R SEARINE o (PR IR BGRRI A B ST RS (R R A R
TG FIEHEITEE o MAERRIEER T 1758 e v eE B P (L 2 [
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(internally focused feedback ) AN [~ » B2 FIEEZE I S HEE AL E
(RS - [RIH - BRFTR RIS [E e & OF 8 B2 BB R B AR SR (E S I 92T
FilA]

BEAt » BRI B RE TR 3538 — RSEA A B MO 2 S B R E R
BT B AR AFEI S —E /71 o BRI E A ER R ARE R 5
FEERE I TTERAEERE - E(AEAAS AEEE T REERENZEL - 4
an > BEMA TRLERBEZENIIN ! | REEZE THE Mr—EREN !
FERIFTERR » —LLE22EEE » FIfFIFTEEN R R Tt S HE SR
7 TEAFE J (trait) FIER (Mueller & Dweck, 1998 ) » & H P24 FERK
(RSB o ER - BB T sETERe SR SER B L - B 5T
HEEATRERE—PHEHFIANR -

12 ~ %35

MR R —ET | \NEEAIFCEE  EERG R THE v EEENE
R WEGTE4NEEEERTERERRETRRBENS » FILSTE
—(AE LIFEE A EALE ARG B te T2 E e b m e - DUEEREE
IEE R - BERIKEE 2 M RIFEH) o

LA SCRRRTAN » FERER IR FeRET - BRI H IR B/t &
BHEBZEERTAE T THI ISR - Re JIRBE W S I B AR A P R (1B ( perceptions of
classroom ) 2 IEFHRE » 55777 THIAIZESE I SHAf £ BAGRE IERRRR 5% > B
(el g T AT E MR B FREEE (self-talk ) - MIEMAY B IREERHEE RN EE
LB TERRE © &0FHE S /775 TR Bl e B B ABAR# 4 ( contingency ) ~ EIIEEZE
RIS RE S B Y B FRAzeh B ( perceived control ) B R EESE AL © T H. »
AR B8 1F 2 1 IR 5 2 4 7 1 (R A0 i (R 1 [l 8 ] DASE S BB 2 0 B B &

( academic self-concept ) o [{4} » “RNEIFE A (involvement ) R EREFER] 4 (2] 6&
MEETEANNEHBRERERA LEXEFEH - EHPER
(ego-involvement ) FIfEE T » #5ZHE 177 HAEEATAREA: BRI S NTEE)
PRERE RITHRAERIY ; TERAR TIF (task-involvement ) FHEEE T » #5257
77 HIREE R AR RIS S TR B R B B RARAERIN - BE2ee/13ERHT
Bk S BN B S B S AR MERTREEC
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