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Abstract

In 2004, the United States revised the Individuals with Disabilities Education
Act, allowing schools to use a new educational model, Response to Intervention (RTT),
to identify students with learning disabilities eligible for special education. Since then,
there has been much discussion in the American educational field about this model.

The RTI model requires general education teachers and special education
teachers to cooperate with each other and to deliver evidence-based instruction to
students while systematically monitoring students” progress. Only those students
who cannot meet particular goals can receive special education services.

Many see the RTT model as a response to long-lasting controversy regarding
the identification of learning disabilities; it is viewed as an improvement over the
previous model, the discrepancy model. One group of researchers has argued that
the discrepancy model is not capable of distinguishing students with learning
disabilities from those with low achievement. The discrepancy model has also
been criticized as a “wait-to-fail” model because schools must wait until students’
performances are low enough before they can provide intervention.

The introduction of RTT has led to significant changes in the American
educational system. For example, it requires all educators to focus on students’
performance. The model has potential to provide every child the opportunity to
successfully learn in school. However, it has not yet been demonstrated that it can
solve all problems related to the identification of learning disabilities.

This article first reviews the fundamentals of RTI, then goes on to evaluate
various effects of the model, and finally discusses potential challenges in RTI
implementation. It is hoped that this article can help educators in Taiwan to
use the experiences in the United States to rethink the Taiwanese model of
identification and remediation for students with learning disabilities.

Keywords: learning disabilities, multi-tiered instructional model, response-to-
intervention, RTI, special education

*  Wei-Pai Lu, Assistant Professor, Department of Special Education, National Changhua University
of Education
E-mail: weipailu@cc.ncue.edu.tw (Corresponding Author)
Manuscript received: Jan. 4, 2013; Revised: Mar. 5, 2013; Accepted: Jun. 7, 2013



=R
EEZERERARBE TR T | 89

\
S

FHER » THEEEERESER S > RTI (response-to-intervention )
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e EE > REFZEIHEER TR AT RTIBEREVER -
RTI AR5 [REEZ AR - BINEE K RTIHER 1 A SR
o ERIVEFERELJED RTU P2 E R T Ay E 2 A - &
B LB RS T ATFS . RTI B 3 M H ATt 7 2 (17 B 2%
By T BT E - NEASCR » REBHIHE E R EE
SRS 2 B 455 TRTI | - Hallahan ~ Lloyd ~ Kauffman -~ Weiss Ei
Martinez (2005) & RTIEF Fy " 15 /& — AL A [F) Pl EL R AL [F] 58 L Y
R E U ERE RS BB LIERE L - H7hE 2ANEERE
e ESCER AR S B AR, -, (Hallahan et al,, 2005: 71) -
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IDEA) Ji* 2004 FEREIEEZE T - [FEHRF RTL YRR R E S s b Y — &
o UEAESEAR GRS EREE AN IR - BIREEED
[EI0E E Pt T BURE I _EFR B 15% BVRHIAR B B2k g PR s (
MEEF RTINEREZ —) - HEHE - RTI [ERFEHAAABUTHY "B
F—Jj% y (reading first program ) JERF K EHIAHSFF -

HEIRH 3 AR AR S BRI E R 2 BURIN D IR » AT - 52
BAH 7R R RTI 2 /8RBT (RAMeE - 2009 5 ARAEFE » 2010 5 3t
{3 ~ (AR » 2010 5 EFEFS - 2008) o FEHEMEFEZ AL GEHINT
BIRARE N RTIHYATREME ~ FITTME @ SRELEDRA - EETavEE -

A SEERECEERTNEF LNFE

REIE 100 FELAAT > A 260 BSAT S IR A Lo 2 1l 20VH IR HY RS
HEEERANZRE L FHHENES - BEELNRNEEERIPER
"TERIZ AN ) AUIREE - R B PR RE BRIt MR B RE A E - 1
BRI —IHESH SRR (PR - Gk - BUETEE) e
AFIHIREGIR - IR P SR A R 2 BURF TR BERIRPAR B S IR - €A 2%
THEAIESTT > FEIRY 1976 FEBHT 5O EBEE R RS Ky &0 &



=R
EEZERERABEERZTN |91
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B () WE - BRE RERBFES (2) FaES: Q) HHEE
Bt NE4) B LR ELETFIME ZATE AR BT
Be i oB 7 A8 H [EHk o (USOE,1977, p. G1082 » 3| E Fletcher
etal., 2002 )

B FIS VA 1Y 43 TH i E R A Ry R 2 B N BT R A - Chalfant (1989) %1
N E R R ER TR E SR TRy © (1) (BRI R T
(2) JRERAYRL ST > (3) FRMATR Y - (4) FHECLEERRAYRSY > (5) BREE =
PERV Y © i8 AR #VA HAE R e T EAE (55, Chalfant Jf52) -
FEIE TR ZERE R 772 i Ry N BUR Fr Bk F Y AR #E (Chalfant,
1989; Hosp & Reschly, 2003; Mercer, Jordan, Allsopp, & Mercer, 1996 ) -
MNBURFE FEE R B TSR (BB TTHIER ) (EREEIETR » i A
B REN R B - BN ENIHRRI AR ZET R —
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FyEREIRNE o MRS BRAVIE A B Rpk o (B2 Al E EIR RAYAEET -
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B2 EEE o4& Juel FREEMNHY BT T Fr e SRy R BARAZE (1988) - &
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& Torgesen, 2001; McCardle & Cooper, 2004; McCardle, Scarborough, &
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FPAZE L 2R RSB RI TR B AIR - it HATF IDEA A



=R
EEZERERHBE TR 2T | 95

T2/ VIREEREE - | (Conway & Kovaleski, 1998: 350) -

5 REEZEBESHNTE
N2 B IEREE C R el 72 AL AIE 2 E EEEE &

"HEAY, BEER - EERE ASNEEHAILEEE - fIAE A
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BIMIAERGEGE T EH RS RAVER -
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Children, CEC) 5t} » “N[EAY RTI =2 5 LU AYIL[ESE © T RTI
2 I BRI RCBER AR E B RS R 12 B2 /F - RTI [ERIASEE8 BRI
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I B LR T e P2 1
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P& Jeg Y S EE AT At AT 6 A 2 IR R » DA B AR Ea {F R B 28 T
H o P E R ORI (Fra AR 30% ) SO EEZ = EkR
BE - (s B A B Ryt 2 iR R IS I 224 - iB SRR AR RS2/ NG (2
503 L) R - — IR 0 — 30 38 o B AY AT
sFEAISR - BEEEREU TS - HEFIMS  HEFAEA
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TE— 4RGSR » e 2 MR S A B A P 52 — T - [
MEvHEE TR ¥ Y BT o AR o By 24
R R BERACIESE - B EFR —H—WEE - GICHEREH -
e BT EFTTHSE R 2 B2 - PR R BB Ty
EEREAERASCE » TR - BERRREIRTT - AR FAYREEE
AR HFES - iSSbER A —FEAREAE R ~ 3B 45T ~ =45 R E
BEZHN o AN FERES SE — B 2 I SR s S AR R Ry T R
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—fh ) DL SRR B AR Wi N TRAHE, - pIERRERY
HELP J7 & WA w B Ry & =0 - AR HELP 2 DUAIBS G Y H 2R
BIREEATS K bERNEE R EE - ORI AREE DIPTSR R BEAL M
PR —HaY(E R (Hollenbeck, 2006) -

PSM T B2 FEE 7 LAY K - 1fi STP Al 2 i ) 5 B 1 1 H R
FRARZEELA o 7F STP iz - B95 A B A Z R B 5T 2k Bl
— EL B2 LR Y B R o 5140 > Vellutino 58 A (2003 ) AHZEH13E F
RTI 2 & 7] A% K R 2R BB S N EE A Je RN R P 2y 223 e
BE 73 2k » Compton I #Y[E & ( Compton, Fuchs, Fuchs, & Bryant,
2006) FEHEEAIZE " A0SR H0_E G M BRI B 2 7 T DARS 0 PRI el o e ph
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December) RN ZE " 24 REH =B FRNEEBEEATE
HYKZHE ? 4 5 Fuchs FIftAY 5] 25 G0 S BR AT 2 T {840 A 22 3 e ot £ 0 12
ORI RTT Ay 7 158 =008 E R B2 42 T A B AR [E 2 5 (Fuchs,
Compton, Fuchs, & Bryant, 2008 ) - [RAMTeHEARE » B EIES
RSB KA RIE « Gl - A Lrse H s b fE AR B S e S i 5 i
HZ B4 (Vellutino et al., 2003 ) » A5 Ebi98 Hh—F Y82 4R 2 H 2 U
BNy 9B EREL (78 Ky Title 1 schools » W ERZ T &R B F/NEHH A
F—RERIRUE MPEZ MBI ERS ) BRI - S98h—P R IRg3,
B R AR (40 Marston, Muyskens, Lau, & Canter, 2003 ) ° KE47
HIRHTE /E St S Bl el bmtst Y B2 2F - (H 2 A B b 5T 2 DABER P Bt Sy T
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GEER o B4 > Vellutino %2 A (2003) EFEAEAIHY RTIEFET A 58%
HY e b B S B IR L A S ol B SR B IR B2 4 - —fRaiiZk - STP HyEZS
EE PSM ZRK1GH = - STP [Ny 222 E<HHE » BRAVETES - B E
Ay "R FEERIECSR —  BINETEREAE PSM $T21%
BRERES AN ZER N E T TR AITEUR T — (58 AT
AR R T R BRI R4 ) (SNAP) HYERA R S E [ biE
TR JEE %8 E P B AR B B2 A8 N BV ERTE —BERY (7%)  (Marston et al.,
2003) - HiEm b o RTIA AREERRFHRAVIZRA LSS - HEEZS
RS RV - (2 - B/ DBISEIEE RTI AR GTEHENTSE - It
HIEE IR ety U=l S MR W SRSV oy N 115 )
A N EN R A AR MR E I 2 & e AR R E MR - H Al
IARF N EZE -

(Z) RTIEFFER Y HTHY T RFRM, NIRR
£ RTI AR - $F R A R IR B R A R R st 22 2R F2 L SR
ZBET AR A BB RRBE L » N imis 2 A n N R NER R
BOESIMERZRFTIGRHY © 156 —FEEL T - SRR A 20 g Y 75 202k
RE AL ER A4 TR AN BB RN B 8 B FE I T A U B
EAGIELETREAEM [ HE 3, (extra nudge > Compton, 2003 Y fIzE
HYERA: o 1E55 —PE Bl B B s Y B A A 5 IR BRI 2 R
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B2 o £ Vellutino A (2003) MYBFFEH » 7 84% HYEA A Bz 4 fiE
BRI — AR PSR RIRCE SR © B LL B AR A = ORI B Bt SR
REAEPHKEE - BB » RTUVERHIEE T HZRBEER - HE
Hallahan i1 Cohen (2008) tZ#5H} - RTI H ] AE 2 —{EH BUREHY [ A4%E
Fefy B > RS B R IRy 22 A IR Ry B S LAY — SRR
& MBLER T E AR - RS Ry — S I TSR -
SR E HH (Wall Street Journal ) FL5 | M—fr R LRI © TR
B BFESERHAL T S FAVRR TR K » TR & DA RTI Y J7 2GR R E
AP EEE - (Tomsho, 2007) - AN HSEKH# (The Boston
Globe) 5[iBE2EEEE & — I ENEIZE - " BRI AT
HE B2 LR AT RT R IER » R — SR RAAR L+ 24T RTURAR
PEC RS A 2 1R B A G TR AS - 4 (Silverman, 2008: 92) - f{iE
Sb#7 5 2 > Hallahan £ Cohen (2008) Fifatky RTI BJ5E2—FE T AURE
fy ARSI BRI R TESA -

(=) RTIAIERE S ENHBRE
EEEFEENREERS & REENHEENRE LY - i L

AR B R ARDT - AR ARSI A REZ &R - (H2%E
F—{E RN RT R/ DPEA 7 B v pe e — (B AR L - AR PRIk
TRES R AR By RTLAYME— HEE - JIBEE RTI BCARRY RS INERZ Z A %
TRYRFIR R AR Jk /D = BEZR Marston % A (2003) EF§ PSM (55|
PR G AR R AN BRI A B B M B R R S Rt MY
Bl o o LbER T T R EEAEAS (E 5 LRH BB EE R RTT & A Ry A K e i
PLshfT (Gerber, 2003; Scruggs & Mastropieri, 2002 ) > fE#E Torgesen 5
AR 2001 FEFT{EFHHY STP T st 1E R i B » 45 RBUR IR H
EEIZhHEE F =R DI E AT RTI AT EREIERE - S8R S 2,
288,405,530 35T - EHREmmA Y STP BEZE—IHSENA R E -
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(0) BEERSBLEA-TERREREAN RTIRXAXE
TEEE IR ER R B - BVMERI 72 S EREE iR - HE
18 P EE R (50 P —(ERT Y 2 S A4~ B A 0 S 5 2R
AP LLAE S8 —fE B 2 WA B A I ER A - FEEINHIRER T - Bl
BAEBPIT 1% RSB AR S RG22 5 e E 1R
AR E SR a2 AR B IR HEE - FA L 2R MEEE
FrEs e 2 A B E R R EE - BRI — AR R A — -
£ 1970 SR A EE#E (B4 Deno, 1970) E5RAZLUREHIIRECE FF
B E o e BUE S (E T R A - Dunn (1968) 17
B R P A A A B N Sy B A DL T B R et | VAR
ARAREC © {E/2 Hungerford (1950) B4 50 #FRMA &5 " HA
BEAEERAE ; (Hungerford, 1950: 415) - Kauffman (2003) {7
Fok -

BTYEHENZLDTUEAMARNKRRERNEE - MRDIF
G H—RBEHNAE VTRERR Y T4 WA REE T
HEH W e o (Kauffman, 2003: 195)

IR AN A S E - WALE - RTIRIEZEE] 7 AR
#AYHRY > SEEREER AL R S NI 2 A HHE

(f) RTIELUBER Y FRBERYF &
£ PSM A H > 55— 158 R B AR B2 i i B AT P £2
i o BEAE)S = FEERHV R AR R R IR - £ STP 1> KRB HL
HYRTFEAE S — A5 PSR AV R B2 LU N e BOE — 3 — iy
EEMREERGRIEE A (SRR 12 8] 35 735 ) © S RETHY
5 ] A0 B AE A 3T - RTL A Jek b 7 2Bl # Ay M 5l 2, - 7£ Speece
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Bl Case (2001) HYBHZEH > MERIFIE LY EERE RN 2R EE - PSM AYR#L
TS IR VIR S 2 A TR AR A IR RII L E N L TR
( Marston et al., 2003 ) -

(73) RTHDAAE AR S B R 8 E AV &

B E R (E MR EE - RS PSM EJE STP S {LIFEl &
BEAE (KRR A IR SR (B2 A I RTIEE E /A
R o FNEY PSM SR (o A R 47 Y 52 3 Pt s [ UIRE s s iy
B R EREREL | T NUBIREACA T - FrA IR
TR A E R N 3 - AE STP VA ZE o - D BE S SR B 5
B Z 1% 1Y B2 5 Rt i i [H] 7 © Scarborough (1998) Y@k — R (&
E © T —PEE - SRR - NMRIE? , BREUZE 0 RTIER
P AR E] S PR BRI L RIB R R A B S H B
R EREREA: - B R EURT &2 E IR S A A Bl SRR
HITE o BN LB T SRR S E IR RS (7 250 /b (Mellard, Byrd,
Johnson, Tollefson, & Boesche, 2004 ) » K2 EqHVEE 2 Z B EGEY
P BRE(E HoAE I & 7y 2l (Bradley et al., 2002) o [fiZIRAEEA]—LL
FOAIHE I HIRRZEAL G - — S ERS {85E RTI A2 p A (i FHAYERAZ AL
Ay B S S RE#ITF R A B B IR ER& Y HIE TR (5F Hollenbeck,
2006) -

B RTHDAAN R R ENEEERE TR

RTI AYRESHERRCREE A R S A ISR > EHE —(E S
HBAE MRFIREE Z )96 Ay — i RS - {B)E RTLG 2R iR 32 5
e MERA IR A BB EE > BB AFEHE - ARFLH - AH
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EEEREIR ~ ARIBERE ~ A FEWTEEGETHY RTLETSE - IR
BrE (E R E (R iR - (B2 - B AET 2 HEE HAlRY RTI ArfE
EREERY o NHEVE —LERFREAYREE

— REPEERBERENEE 7

RTI {YF 3% 7 — B AR E S BB R B2 A4 o g B A dd —
B WA TEEDRRRHVA - R Ry S st & R R BN o Y F 5 FA™
A AR K/NAYEE - R R AR B AP & I E R 2 BT FRZE Y/
fa o fE RTI H » EIQ G REERYER A 1 08 By = fE b Bl - M2 By
TR 5 (false positive » FIRIEARA ) (& ARLLE A H2ET Ry
SfEREEIVER A - 1R kA R R B [ R R AR I - FRMIE Ry T IRBR M
(false negative » RIRIIA/N) o Ky T E IR RFME - FEmsE A&
B TRR AV AE AR A R i E = fE P B 2R AR AR AE - (9140 Veluttino 5
A (2003) fEH&FREHVRE SIME RyERBE TR - MMM B8 2 B
HIER B A A FIBF ] > (H 2 8 K& — M AR E Y4 (Scarborough,
1998) - S2E Mt L iE g s s S E S E R EHYER 4 - O’ Connor
(2000 ) {EMEATSCE FHE HBURT SRR AT ATREME © 69% HYERAETE
Felton (1992 ) HYBHFE 4 FUOH| Ry B B IRl 5L A4 AT = A 4R IFBel 3 R
LR 5 M AE Badian (1994) HYBAHZEH - A 58% MY S fE B AR A 5L
LKA RIENREE -

AT A R B R R ] — (EAF R A TRy T E Y [RBsery &2
4 B BRAEERBEEENRE > M HE2ENERESTEZEH
522 - Gersten B2 Dimino (2006 ) HLad APt BB R B BEE AR T
HHRER—EFEFE RN ENEL  BRE RN NZENERE -

ARTRE (R B R AR P Y B2 A8 N BURE /]y » 272 RTLETIFAY — K
PEK - F5— > FHIREEREL RS ERENESE - HEEEFLIN
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B GRS ST AT U BRI TR IR RHTPRER - — LR TEE ]
B EAE ) (AR SR el ) AR E T S EmE R A -
Scarborough (1998) #EMEAZ > F i AR =2 R I ol 5 2 30 v e o 1
—E o W MAIRERRINER - QI OEEAVAE S ~ FERERET
PUR A Bz R R S E 2 o] DA R IR SR R R - 55 = 0 DA
R ARV B E R AT FEIR /D - Torgesen (2003) FEi3k RTI
B AL = AR AV R > HAAYBIATEZ AT R - DI SR R
i = HER AR AE T B0 B e EE Aty 22 B M S O R S RE T - ARG
PRAMAAE S E b BV ERAE - TR B B HINTTEER At B 0885 -

T RSB ENREE 7

B PSS P B & R > A R E S S R RO B Y 2
A ATRRHYFFENE - 40[E CEC fE#E T AR Ay ¢ T ERFIZEER AR
—{E R iRAE 7 AR BRI AR 72 R AR AN B2 [ Ay > B 7 2L
B 3 B 4 {EIRFEIREHY o B 7 6 F1 8 (i AL HY o3 8 7 180 12 (R Ak
8?5 o A ERIFEE R AR R [ERYERRE 140 Vellutino
HYE R (Vellutino et al., 2003; Vellutino, Scanlon, Sipay, & Small, 1996 )
PAK Torgesen [Y[E|% (Torgesen et al., 2001) {5 AR (L MIBRAL A —
118 D) Bl b A B L A R S R JIE S © Speece B Case (2001) s HIERIEA
frsPEATAAER] T EEAE, ([FERFSEEDRNREKLE) HIE
REACRTERPBIREE - B EERRAVBIT T > AL P AR UK AR
HMET B — (B2 B A A RE U R By 824 -

Fuchs B Speece 191 4% [E] 5 &0 Sz 157 {5 F &8 55 72 B A2 248 i A 258 i R
B2 4 7 /Y B2 4 (D. Fuchs & L. S.Fuchs, 2006; Speece & Case, 2001;
Speece, Case, & Molloy, 2003 ) - McMaster £ A (2003 ) .27 5 H {5 H
L AR EE H EHRBUKE IR AE M - [RAZE & T iAER
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BUEREZARA A RIRE R » ForiE 2R RE D o - gk
EHTHBEBEARIE - W05 2B RS R RS IR S
KEF % WRANEN » WE TSR RSN SAR - i
ERFER A RS SR BT — M B AR Y /K -

ifi D. Fuchs 81 L. S. Fuchs (2006 ) SHHEH| | — L4 E HUERMRUE2
HYE RS R

BAETRELEE —MEABERARBNELETE ST
FoBMBERFRESRA EEMMATELRER  HILEF

LRAMzH BREEHSTHRBENRE AR 7 W B AN L 1A
RN EERZALERRBETERELA AR ENEE £
FEAEFELEIF » (D. Fuchs & L. S. Fuchs, 2006: 97 )

Vaughn - Linan-Thompson ¥ Hickman (2003 ) A5 20 22 0 25 45
REVFERUR M EACHY AT REM: - MMTEEEE 45 (8 ARy 4E - 2 =%
BB S - SEPS R AL 10 BRI - Hp g 14 M2 4%
T 20 BV 2 B A Ry g A T [a] 2 bt EER - (HiE g
RO R 2 1% - JA 9 2 AR5 e m It iR EEERE
(R RS R Se B2 AR iR [a  FREE DE 2 I YR BA Fi= 52 » BB ARk
I TR ARG -

KRB E RTI fRE#H 2

RTI 2 —(HpSH— S AR RS I 54 - SR B AR B
BTt f N U S - BRI TR ST 5 e FE 2
RS RITEAIRTS - 12 PSM LR » BB EEBEES— -
BRI A € o R A B A R 4 R
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AR T  TIAE RTIAYZRIEH - (el isall BEhny B e A pe th I H Bk - 25w
EARER - B DT AR B AT s e B ISR A R R AR AR
BB AV EELL - D. Fuchs B L. S. Fuchs (2006 ) 55 —4RHYZf
B SRS

"R, L FEH AR B R T R R AR
179 56 78 7 B PR 9 S BT R A7t TR R A oy A B A B A R — A
B Al RS 5 AP 0L 2R R A o i Mk B
SWRESN HEER L EHREERRAFEA o (D. Fuchs & L. S.
Fuchs, 2006: 95 )

i PEAET R BT~ A B E B CRIRE ST - i8R E 0
aff - BEEERFEE S mEARIERE -

0~ 7£ RTI REZER T ERIVHEE 7

RTI #Y—TH B B R B S Ml RO R AR B ik o] 6 s 2 — TN -
It RO R E— T B A R ZE AR i E RO B YRR -
RTI 585875 tHIE L FFAVARCEEE o KER o HV R AR 2 s 2 R
B FH DL R R SRS o Gersten B Dimino (2006 ) 5¢5 RTI R EETRAK EE
KRB ERMAVERER - 5t n] DR 205 o DA SRRy 58 4 MERE A —
AR AR R RR R NI RRRE AR ) - 2RI ARG » PTREERVEER A
ARG A AIRTRERTT T - EEIE 2 REEE/ NE S S sk (National
Institute of Child Health and Human Development, 2000 ) {£ =44k LI1%
BB - FaE e - MRS - DUR GRIEE RIS B R AE
HIRCRIREE -

B KE7rHY STP XAV 5T 3 G2 Ry (R SR AV R4 5 fix/ DB 9E
BEA B S AR A o RIFEER S B o DA 52 AR YA R B 2 Al
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FIRH D o FEFTBURBE A (reading rate) SZIEH ELIHREY -
BIEEE] T &k - SRR RIS HE LISES (Torgesen, Wagner, &
Rashotte, 1997) - L4 - ERIEURA 80% DL L HYERE [RRESE 4 B 5
FesE R (Hallahan et al., 2005) - {HEFF 2 A REERIE L EHH
FoA R EE - GUANEERRYHERE - DR RSB ADA LR E S ENREL - A
Bt 5 5 B £ B AI0R DLR SR VE S ZE AU FR AU 2 AR e By (Fuchs et al.,
2005) - IEEEHTFEASRAEAEENEUR T HUBEVIER RS SREEEWAE
DU R A B2 38 PR 224 P B I R 8 - RPN TR A S5 ZHIBTSTLL
] S g 5 2 & Y L A PRV

EEE T EEHG & 172 (National Joint Council of Learning Disabilities,
2005) ¥fj* RTLRH LT =ERRE 55— MHE RS/ DAREIIHREE
B RS E A AR R ? B MR R B R
WP EEIAND » REBRERR R RS » AIELLE R » EHEH
BRI e > IO PERER A % S22 B A A DL SR A AH [ (AR AR A SRR
BTl ? B= 0 WIRAREENS SRR A ERY - AR AA AR
T a1 AT 1R HYERAZ ©

o~ AT S M B S 2 RIS 7
HIEEAERIFRIEZ - STP UF-LE PSM YA st = - (HZ - 40
a5 STP {EbHFE B EN T B A A S E#E - K% STP WSt E &
RINEETE > BEEBHITREAKAIEE T » JRIHY RTI 5 K% 5t
BERFANHET) - EREFIEHE - BEREAREE » 39885 0 H
EECEANER IR EHE A BEEEE R - O EEAE - R
Z2fd] > THE - DUGERIEER - AR AT ASF 2 RR RS E LR A
P 4 A P2 # Y - Hollenbeck (2006 ) %1 4 — 2%t Fuchs ~ Fuchs ~ Harris Bl
Roberts (1996 ) £ Nashville Metropolitan £21& i Z< 2| Y FIRE © (1) 78
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BREAREFRBEENIFEEEE © Q) HRFFREEFREAAERL
DRI G P2 A — S B B2 A A R R B AN EE © (3) HEAEHY
EFIRIFF R BV E FTEAE(E - HttINRZEEEEARE (1)
HIRAYA] RN (2) BENREEZ BRIV E A R THREE > ) ik
SHBEROEHVIEE - (4) BAENRS IR RELLOKE - fraEER
ZAELJALEFAIT RTL RIS 8 R o o] RAE—(EEFAVER T - $TE
REWHE BTSRRI R HARE IR -

N eRENEEREREA 7
R e s B2 5 50 Ry b B2 P e 2 R Ry SR AT B B2 A & P ey

ERZHMNEE L EHEEE EEE—E T B FEE > NMERER
HAAIRE R A — AR B A & - (HE2E AR s LRy

TR BEMEE TSR EERS (Bradley et al,, 2002) - (R RTI
A DUB B RSB ERAAREC  BR T B SR BB AVEL E 5 - A L Ak
Ui ) E2 A AR AS U AR B B2 [l 22 (5550 (Tilly, 2003) = Scruggs B
Mastroieri (2002 ) #0515 ik i Y 85 RGP BE & #088 S PR 05 K —itE
BT - BEE - MR HEES EEAWACH T BEEINEE
BRSEI ARG S8 & 05 45 R L - Kavale ~ Holdback &1 Mostert (2005)
AR AR -

RTIEXERZH#HB AR T 2EERNMS S eEREH
EHTBER—EREWNES - FHRERMHEERERECAHN
i f# - (Kavale et al., 2005: 14)

BEsh > 55— E RO RTL 2 S RESO PR IE S IR RS2 A £ 15 T A
REVARME - Ofiesh (2006) 58RI IR1E & MERIEZH [RRES 4= 5 T 22 5E



=
£ASE BB T

111

DR ARG - AR e 22 A Y E R B4 O B BE s AT
BERY AT o HEMEEBHRIE b SRS AR RIRAE
HIEEHE M 20E OB T YRR E B - B e n] IRz M 2 iR
BIA1E B e R IR -

L EETR RTI ARG 5L o] AR R dle e TH - i a0
B PR AITHAEAYHIES (Fuchs et al., 2003; Reschly, 2005) - {HiSfEAVE
BRI B ANEE o CEC BEZA[EIE RTI GEFR L ER B EL R D AV &R -
BRI R B LA RTI S E — [l % 2 & A EBE (CEC, nd.) -
g —fE T E A GREE - Reschly (2005) 58552 (R i 1€ 11 6
ZNEA FTREA RS - RS A EES - S5 ANETA
BAE SRR T —fE T FZ AR NE R T - SR E
Eo NREZ > B2 RTUAYHERR (B 7 — (B R 2 A= - (B2 RTL
P Ry P 5 1 R AR

{f ~ RTI BRIRRBRUR YR AL BER
B AR

U EEfamER » RTUEHFF L EERETHIZEM - 7212 » S
B TE-RNEBA BT B —(EEg RET & B R
KIFE S BB E R R EEE - IS m B s R R s 2 IR
VR - P N BEEB A B2 MHVEHE - BEERSENEERS
R~ Pt OB R R E PR (LR - DA B AR ik
BEHERI AR E -

RTI 3 NP5 R 2 R R B RIS EURF SO 208 248 - 1T RTI A
SEHFTANEE NG » i BE s N2 AREE NS » #EZIE
REZAERYECER - REA - RTI gt 7 — (& AT A 0 T E R R 22
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FrE Ll - ZA0M > IE40 Hollenbeck (2006) Frafify @ " RTIHYRBUE ik
%A EE |, (Hollenbeck, 2006: 140) FEEHYHE FRHEZREELLHY
BT FOREIEAS AR HATEE S R - BT A B RTIA
HSEAFHYHR -

HEE 2008 FERiMG - thPEGEFEEF T UM T HRET RTIHES - Hdr
{2 (2008) RESRESE (2010) $f RTI ML PR/ 4330 5 P HEED
RTI 2R R PE RS > fidHkSR (2005) FZRet it IR =g s
fEth RTLEF AL SAhss (2009 ) AR SCrb £ H RTL A 2 o i 88 T
HAVHE > #ifEE (2009) $Rad DARRE#REE AR BT — LB
AR - HIEAME K ERSHIAN B RTI AT RE Ay A AL RS S (el EL

(2010) HYSCEE » SESCPEHIRENE I RTL o] fEE B E R REA AR
ST o LRI ELAIAEGE R ~ LRSI R (2006 - 2007)
BgeisR RTI G E AR R E RS AR SREEE - Wl At 2 FH
MR RAE SRS E A8 IR AR RE - T —E R
FERFHEIIRVELE 2 F— IR EREENSE R T AZRE - LUT
EEEUREE A (2006) WFEZ g7 4H -

R TEARGHEEREEE R > BUBEEA (2006) #REALTEE
MEC O E S AV Y SRR O T I e e 15 P
fERE TRIRERAR, - TEEEE, A0 TATE, ZRER WL T ECEEASE
% (RERE RN SAER AR - WHCERRENRNS 0 TR, bR T
PRELH ~ R~ S RE R T UK B SR B S o R e S
[l N O e LS S WA V= E IR S RN RvA= Ty
H R AR BB 58 - G SR SRR Y B ML - R B NS
oy 64 - FH 6-10 A - (AP ERAVRTE I - BR T/ ARTHYEE
BN AR BRSO - e NSRS B IR B R - R e - it
FeE BRI R R B RV T PR (e a7 R RE R A
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HULHY BN Ry 11 38 - ERWNENER ~ 21 75 6k - WA REUR - 47
2B A 1 (BB BIEER H 5 G ST it EAY Py 8 -
PRI S N RIBIT T 45 SR8 R i R SR B ] DA S (RS2 A 1
GRS RERIR R - RO B AR B E R4
HIEER o MR R AR SR ATHE ORI RA > RESA SH Rk VR 80
TERRIBIRA - (BEMERNZELEERTVENR - TaE—2
HHAHIREER - (158 76% B S B AR EEF[E] KA - - R E 3 Y — B
ik R B o (B RR BRI ER - I ARFRE AT REREANSHY - BT 5
B RER T RIFHRREE . (BUMRES > 2006 : 18) -

HIFFE N A B - BUBEE A (2006 ) B EL# R STP 2 # -
LB AT A RV LT AR BRI - MR E BRI E - B
EEERENRERGT  DRERE N R T RITR - (IARF S FE
SRS - BURRES ZW15E > Jeft T — (840 o 2 A R e A i = B
A IHI BB - BUSREFE A (2007) HARWRIZIL—EREWT
FEoT AT A PR R Rl R ASGE TSRS e R AT © AT
gerf o BOBRES A\ LIEZE OSTAENTY T ERREIH] ) RSUR - SR HAE
BT R A RS R S R = 24 - EERMEE - &
FRAVBHFEEE R SRR T AT A (F R BB IRt e 2 fchs - ATl
AT AT T AU S B AR PR e R B B IR R A A > RTE
B - D — B E B AR NS R 2 1% -
REPE TR R ERE IR L

A EERELAE S 2010 FREFREN B RTI 8y ol { M om iz iesy -
EW AR E R OR R B AGFR HEIH5EE - (1) AIRE R ED T 22 2R
e M B R RUR B RIS © (2) BIAERIRZEN A BFT2 2 SR
FREBHE - 3) FENEEIKHIA T ~ sFEITAEEVIFT AR
ZARE  (4) BETTAEBEENRIEER 2  (5) FréEsTEr TRAIE
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FERIE 5 (6) BUETTEUEAL AR THRT TIF 2 sea B E A 2 5 (7)
B ERER A AR RE I RE A o ML BRI F R )
AHJEZEMEDL R AT - IR T 2 BRI - Plns@mshiked -
KR & A (R R R R EER A S - SR RS ITHE
ke NBIEBEE AT T A Z LAF -

RTI HYHEA 2 22 7 e et sl 2 1Y B BB 1Y S8 8 [B) AL (R 3y B URLEL
(2010) Z F5R » RTUB AT 2R E i - & A0 3 A R [ e
BEZMER - EREEAERREEMLLRTL Bl ER e 2E
[ BEEE2 4= Y ZE 9] ( Dowington Area Sch. Dist., 2007; Lake Park Audubon
Ind. Sch. Dist. #2889, 2008; S. v. Wissahickon Sch. Dist., 2008 > 5| H Jose,
nd.) - FEINRE SRREMRTTEETEA R T - 78 R 6 0 & 2552
Rl EAIERR U - RMEE R 555, - St - AR OHYE » FREIER
BIEHEE SRS T IEARAYER - B RTIEMH R R 828 b
B — R B2 A Z IR SRR IR S E [ A TR I A A 8E
Fok o NIRRtE T e E e B S A0 - ERVMO E YRR R E R
BRI T - AR A R RE PR A B2 2R R TRV T TAEZ B
IR 2 1% - R PMatt B Y © " E—EiiEE =
THREER - ZRMEIE 2 ) AYSRE R  HESh - BeThEY RTT A0 ﬁ?%’a
AR D R s Be BT Ry e s€0% - R AE RTI By et - &
oA S BER T FE M = SRRV BN A B S e TR - FRE H A
REEA BRI - BERTIAAIR - B & e EEmey R - i)
ARHRTHZER] - B EEAE RTIEFIIFRZEES 05 » &/ RTI
oy TR AVERE R A o

ZER AR BLENEL (2010) R 2 H A B BUS RERBCEEER DA
R B ~ kAR G E DB R 2 R W R AR R R £
5 Y BRI AE BAE A 1T RTIBUR - 430 R BUFHRRE IS TSR

i
=]
AN
Iyl

A‘
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[EFH AR ER FrE it Z sRIZ MR > BT Rl RTI RS 2 55 g #E2tE
e BRI ELR S RARRRMRBEEECR - TR - BEERRE
ORI (FEETRE A A Z MR - 2009) - (HEREFEZHIEE
WS S A SR ERET AR E IRE T A0 el s B Ryt R B B
BEER AR E | ARIESENTZE - BUREE A (2006) E4L% STP (2
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A Critical Commentary on Response-
to-Intervention

Summary

In 2004, the United States revised the Individuals with Disabilities
Education Act (originally passed in 1975) to allow schools to use a new
educational model -- Response to Intervention (RTI) --to identify students
with learning disabilities who would be eligible for special education.
Since then, there has been much discussion of this model in the American
educational field.

The RTI model requires regular teachers and special education teachers
to cooperate with each other and deliver evidence-based instruction to
students while systematically monitoring their progress. Only those students
who cannot meet particular goals can receive special education services.
Many see the RTI model as a response to the long-lasting controversy
regarding the identification of learning disabilities. It is viewed as an
improvement over the previous model, the “discrepancy model.” For
instance, one group of researchers has argued that the discrepancy model is
not capable of distinguishing students with learning disabilities from those
with low achievement. The discrepancy model has also been criticized as a
“wait-to-fail” model, because schools must wait until a student’s performance
reaches a certain low threshold before they can provide intervention.

The introduction of RTI has led to significant changes in the American
educational system. For example, it requires all educators to focus on
students’ performance to a greater degree than before. Through the provision
of various levels of instructional intervention, the model has the potential
to provide every child the opportunity to learn successfully in school.
However, it has not yet been demonstrated that it can solve all the problems
that may emerge related to the identification of learning disabilities. In fact,
several issues have been observed in this regard since the implementation
of RTI. For example, some students may spend too much time in the stage
of instructional intervention before receiving the special education services
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they need. In terms of educational investment, the cost of a successful RTI
model that emphasizes individualized intervention may be too high to be
practicable. In addition, children for whom several levels of intervention
have already failed to provide a diagnostic label that makes them eligible
for special education services may not benefit from the delabeling project
intrinsic to the RTI model. Finally, while one of the expectations on RTI
is that it will reduce the high rate of students being identified as in need of
special education services, some RTI field studies have not shown a decrease
in the number of students in tier three, which is the level at which the most
intensive instruction is provided -- thus, it does not show an improvement
when compared to the previous discrepancy model of identification.

Although the RTT model as presently implemented may be not perfect,
it does solve some issues in the current US education system. It mediates
the gap between general education and special education, and as such it
is an approach that benefits all disadvantaged children. In the RTT era,
an education system needs to address the following questions: (a) which
children count as “at-risk children” needing more intensive instruction
than other children? (b) who are “nonresponders,” or students who cannot
benefit from the services available under a specific level of intervention
? (¢) who should be responsible for delivering RTI interventions? (d)
what instructions should be included in these interventions? (e) how can
education professionals of various sorts best bridge the gap between research
and practice? and (f) can student with learning disabilities overcome their
deficits and be successful in school by means of this model?

In Taiwan, the system for identifying learning disabilities has adopted
the discrepancy model from the United States, and this model has evidenced
similar flaws and been similarly controversial there as in the United States.
Some Taiwanese researchers have suggested borrowing the RTI model from
the United States to solve the challenges of identifying learning disabilities.
This idea, however, should be carefully reviewed before being committed
to. The concept of learning disabilities is only at an infant stage in Taiwan,
and many educators and members of the public have only learned this term
in the last fifteen years. The lack of public awareness of the characteristics
of learning disabilities is still a great concern in Taiwan. In addition, the
effects of the different language systems of Chinese and English on the
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individual manifestation of learning disabilities in Chinese students are
still a mystery. While the theoretical framework needed to tackle these
issues is still “under construction,” using RTT as an identification tool may
lead teachers, researchers, and policymakers to a wrong conclusion: that
there are no differences between students with learning disabilities and
low achievers and that students with learning disabilities need assistance
only in academic areas. In addition, evidence-based instruction and highly
qualified teachers will surely go hand in hand in a successful RTI model.
In short, more evidence-based research and teacher preparation need to be
conducted before the implications of the RTT identification model in Taiwan
can be safely predicted. Otherwise, even with good intentions, the RTI
model in Taiwan may be as ineffective as the current (discrepancy) model of
identification.

This article first reviews the fundamentals of RTI, then goes on to
evaluate various effects of the implementation of the model, and finally
discusses potential challenges in RTI implementation. It is hoped that this
article can help educators in Taiwan take advantage of the experiences of the
United States in order to rethink the Taiwanese model of identification and
remediation for students with learning disabilities.
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