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OTHER COUNTRIES/REGIONS

Marissa Yi-Hsuan Wu' Li-Ting Lu’ Li-Yu Hung””

ABSTRACT

The history of school psychology can be traced back to 1896 in the
United States, primarily focusing on using evidence-based practices
to support childrens mental health and well-being, thereby facilitating
learning and development. The passing of the Student Guidance and
Counseling Act in 2014 set an important milestone for the practice of
school psychology in Taiwan. However, the implementation of school
psychology services in schools continues to face challenges.

This article reviews the developmental trend of school psychology
services and its profession in three societies: the United States, Hong
Kong, and Australia. The evolution of its service model and training is
central in this discussion. A retrospective view of school psychologys
developmental trends in these societies underscores a strong emphasis
on evidence-based practices. Likewise, school psychology services
are transitioning from client-centred direct services to indirect services
such as system change and school-wide preventive practices. The
function of school psychology is reflected in the training of school
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psychologists. However, an analysis of Taiwans current school
psychology service does not reveal a similar trend.

Based on these international trends and the bottlenecks of domestic
school psychology services in Taiwan, this paper attempt to put
forward suggestions to enhance the effectiveness of psychological
services in schools and to promote the development of school
psychology in Taiwan; we advocate for a transformative change, a
fusion of both top-down and bottom-up approaches, incorporating
changes within individual schools, school districts, and governmental
levels. Hopefully, through this international comparison, we can
reduce disputes in our current system; rethink and enhance the efficacy
of the current school psychology services in Taiwan.

Keywords: school psychology services, training and service
delivery, evidence-based practice, preventive practice,
system change
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B BEEE (School Psychology ) 2 & L HHEE (Applied Psychology )
H—32 » B LR ER B AN E B E R ERREE, » B e
HEANERBEER L 3 - B OHEBRFHRETGERZE 19 DR - |l
T FE 1 [m] 1 36 B B9 A - AR 5= (Lightner Witmer ) BHAG1EE M AR AL
20 M HR AR TR —EEREAEFEEN) L2 - MR L
SHHRREAGED AR E (D'Amato & Perfect, 2020) - SEELEEE

(American Psychological Association [APA]) El#f .~ #] - Witmer 5E5@:H T
DB AYESEE - i EROEHEFEHRERSZE - CHEED
EREAEEZE - AL B R BT RIEA Y (Witmer, 1897) - Witmer
R B E R A B 2 B34 /7% (the multidisciplinary approach) - 58
A I b B R B AR SR AL 22 - MAIR - B B R B i 22 B AR 1 1 4L
AT AJi%< (D'Amato et al., 2011) - {5 I AYETREHE CASH 205 /1 A€
S EAEFARAL (evidence-based ) HYELRE - HIREA LB BRI FLHLECS
PAFE g TEALER - FRF - B0 LI R AR B IE A R DABR B Ry Lo Ey
EREMEIRTS » 1S A AR5 AR =Xt 2 = B DASR B A L 35 B2 P Bk FH AR5 1
= o AR1MIE 20 42K » FEE B4 RIERYR AL - BRROIGIE Ry 58 — KR TE A
R EE G2 B SEREA L IRAT | AR Rt i 1 DA 20k
HIE RS (direct service ) A1 MR (school-wide system
change) -

Conoley B Gutkin (1995 ) DURyfMEERFL B AL AEBUHAYKGES (Why
Didn’t—Why Doesn’t—School Psychology Realize Its Promise? ) & & fH 2
T R - H— - 202 RaYRRE - AR RIEISE - i
TEAREIR EIFSERY S AR AR AR Z ERIRA (R - MEEER A=
HFEAEEF R LAY FRE o BRI DI RS AR DB ah e

DB OERTE R R SRR N SEEITE R B LEERT (School Psychologist) - HEE]
HECRANE W ~ RINTE R #0E L2 (Educational Psychologist) o 221803 Ak {45
888 R e s e Lo B R S5 A i R I (R RO R o R AR o 8L U B o7 T il — [ 7
R HEEEAE - ARHEE - ERERZEROHATT — DR LA - # A
T B AR B R SR B O B A A DOE B A BT R N B2 -
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(Bio-Psycho-Social model ) #JH8LEE (Engel, 1980; Kranzler et al., 2020) -
BB R SN BB W AR A E R R SR AR A - A (i DL B B IR s
HIMFSE ~ BERGFI R B TAF - BB DMEZ R O O3 R 5 O EE DA
RYEHEXEEATE - BREEE AR - BT FE R LM
PRI R EBAMAIN A » L PER RO E AT IS H TEZ RN -
T HREAE N B Bl B i IR E RE ALY Ji % (D'Amato et al., 2011) -
B FTHR < RN A e 2 AT = RS R SR R A TR (R
¥~ BEE - 2018) -

B LI AT ARCES 2R B 1997 451 T B R AP RS EE A B
TiE  AWEtE - £S5 I 2014 Ry T AR ) EAREESE
EANE (- 54 - 2022) - e LB ETE =S R
il BB A - BFEOBEHEMR, (2019) FFHEI B A /iR OB Al 5531l &
Bhiz Leugt - DURORFERAE 245 i 05 B B S 0 o B2 o B AT L - R B N 3R
B OHE AT EER RS R = KRR

(1) L7 [ BNt fok IR ~ 35F IR > Pt 5 B
o RFRA O EFAERTELZ L ELES 2 (2) BT RenfE
FFoPe R RS o L RS HERSE 7 (3) hd s ZEF g
LR A R L B R ILIRGE T R~ A o X B ILER
ErFRBEEARZ A AT FEI AN KT AAT LT SR
B Bt A 2 5 #an (R R 2 A0 20190 FOS3) o

BRI ASCEER R B OB R g — B2 LHEET - R E S
“75th Anniversary Special Issue: History of the future of proactive school
psychology: Transcending the past, excelling in the present, and transforming
the future” (Perfect & D'Amato, 2020 ) 7 #HBE » PESFTE MR 52 2 6% 003
BN < T - PR (a0 = B B RS L BRI - BB B A
L o DI O TR R L B o FEH S R TR -
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APA FA 1945 4 17 B2 [ B EZ ST PY (Division of School Psychology,
Division 16) - Z05HWEA 78 47 < 2020 /Y 11 H iR 7 —®RAH - 12
ATHREZES 2RO HEEESERY - Lo g B e R e 2
Rl RSN B B - 2Rt g i (systems-level ) HYEEZE|E -

TERR B = | » Conoley 58 A (2020) FREFRAHMAKEII AL
i TR FH 5 15 Jiti (preventative ) Bl %2 5 M4 1Y fE B {2 £ 77 %< (school-wide
health promotion initiatives ) {F fy 58— {85 » MLl R % 5 61 & D FE 19
BIFERE - BRA0 R B2 R R A5 e B i B2 AR P T s KA ZERESAAE L BUAR
= ) (indirect) ~ DA AR HUL (adult-focused ) ~ ilf HiETEER
1A T 2 - FER%F) - Henington 58 A (2020) #E4E | Conoley Ei
Gutkin (1995) FfHEHAyRSEI B AR B IR =GR » 585 APA B S BRI 52 52
O FEETEE & (National Association of School Psychologists [NASP]) A
B L ERRIERERE (Accreditation ) BL(V L5328 BAIn HEB) DR ARy FEEGHY
HEST (systems-focused competencies ) I o 105 % = ETELTTELA BRI
FHFNIBE - BIRERIRIERELE AR ATE BN A EHEH
B ~ ShTTRIEE (implementation science ) il 57 ffi B 858 ) ) & 34§ 17 Ry O 200

(HEZEFEE > 2021 ; Klingbeil & Collier-Meek, 2020 ) - [E]ff » D'Amato Ei
Perfect (2020) RAJERERYIT & TR (FI120 COVID-19) - 2 H¥ L
BIARRFRE 10 HA © (1) KEBCRFRELEE - (2) BLHERE
D05 ke ~ B R g b 28 R B R HATEDG - (3) BRI ER il R 3 e
AT EER » BEHEERIEL Y AT 58S - W MG ERLEE T
AR e (4) EESEEGER (cultural humility )~ 8588 SR REEL i & 1F
o (5) HFBIIrFEROHEREENHLEHRAE - (6) BRHEE
(LRI T AFE B T2 - (7) FIARECREER G TR - (8) BiERER
TR P R S T a8 B B IR A (R B R = (9) Bl A5 1F » RS
TERFERS - W05 [EARRAEEE M - (10) BEEEEMNBORME I

RS - Al B O AR BB R M R B R AT 3 - HER
DN BREEEAHFRM LR - 7550 - HEEHY - hFREBAH
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PrrEey EAE ~ BT BB B A GIRY T A BTG5 % - R LA TR &
DR R iR AR PUR ERVEEUCE - MERIRBHEASERF - &
EREHEAMAGE  HRESCEREEES - HiE T e R TI - P
IR SEBIER A D AR S AR~ BRI R T R (L B R 5 S A B e A R SR
e

2\ ZEBOERBE R RS

B FEIRB R L - APA 2 2002 £E Y B0 BEOR K R E AT &
( School Psychology Futures Conferences ) _F it/ \BHZRT » R TEMY
DHEZANS (DUNEERLIEAT ) HYARBs 152U B 2 L By B R R
R A AR - TR R A L FE AT R A 8 BRI E B - DL
AR T A THIG B HEE) 2 F B2 (Nastasi, 2004) < [ Sheridan
Eil D'Amato (2003 ) T TR L EEHAIF I T G - B H A TYIEER L
HEAKRFEAWEE « (1) EERENE>ESLERE - A2
FHEEGZHET o (2) fTIsRELAE TIEEFHEAN A ERFEENEIE - (3)
KRR R S 2TEMG N AMEEE S - (4) BWHEEREEERSF -
(5) #FREAEGSULBURE B ALETIERI IR « (6) BEf R =g
RAVBLE MR IE T - (7)) HERBEEROERSGEN - (8) FI{E
HERTE RERERE - EEAOHEEE - (9) WAOFIREE RFHH% AL
WA BB RS - (10) BORBEREN T EFHERES - (11)
OB HEEN Z R E PR E o (12) BEESIECR SR E R -
(13) #ERBEFE (self-reflection ) AEE (recursion) o (14) FAFG=
(proactive ) T {EREUHUCER, (reactive) (Sheridan & D'Amato, 2003,
pp. 353-354) o FH AT R ERE (ME ER AL O B AT A A (E 2 D HTE
ERTEMIMEEE - EEE(LAVEM - MDA S EERE - fF - LH
A Bt s 25— -
NASP /4 2020 52848 H 2 S B R B iR - i =0 & PO e
RSN (aiE 1) - JUE RS (practices that permeate all services )
B4 A 0 BB IR ¥ (direct services: student-level ) ~ 28 & i 1Y [ 42
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AR 75 (indirect services: systems-level ) ~ R #5{&IE R Z#E (foundations of

service delivery ) -

1
S B SR ER AR R R R A0 DB e 95 152 5K

DE#E AR R HEFNARKE LT

Data-Based Decision Making e Bk Academic Interventions and Support
2330 A4 ki s R 4T AAT B R AT R A
Consultation and Collaboration Mental and Behavioral Health Services

Direct services:
Sdent-level

8) % 7t 4 sk B 69 2T Hh 1 4R 3
FEquitable Practices for I)I::'m.- Populations F'I &Hﬁ.ﬁ' i)‘rlaw%&ﬁq%mﬁm :‘:U{l :%1; #

4 Sehool-Wide Practices mote |eaming

YR RARER LR K

lud\n 2 DES L3 EEE RV e s

Research and Evidence-Based Practice Services to Promote Safe and Supportive Schools

108 %~ SEAFRARH TR

Legal, Ethical, and Professional Practice

DEE ~ BBy 415

Family, School and Community Collaboration

¥ : #32 H The professional standards of the National Association of School Psychologists
by NASP, 2020. https://www.nasponline.org/x55315.xml

BT ROR A E BRSO T BRI N T R A (E
B RER A ERAE RIS - B T BRSE ABBERSTR O T LE
FAT RIS A ) 5 B=TE R R B RS - s T &
B MEIRGLMEESREE | TEERESRFRA R ZERRE ) DU "%
B~ BN @R AR 5 SIS RG HEA R - G T TR
FERONSPIRES o~ TR R EREACIREEE ) M T HE S SRR EmTE
HUEES ) (NASP,2020) - fERCIEAMIES - ERALL—FARLHIER 720 K -
FITEROLHEANR " BIEE% - B T{F# (scientist-practitioner ) ; HYFEH -
FITE BRI R S B AL T -

RSB L ER AT RS RS RY - RSB H L FNE - DUEER
BREHELER 3 FNERLERERY - HRBEEERD 64 85 - 1]
EATRRIZAIR 1 -
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#F1
SERR R R SR B OB - R A
FHI EISEd
SRR SR ERRG L P S R FIRE R 1 RS MBESAATE
B Sysii FERIEEHH
GRS UL
TR A Y

E Rt /e s as]
A S T Y 2 TS LR
palleea SUELLHFFG ¢ FEA
S LHEG - FE L
SUELHRG - TRy ik /1B
PN SEBE DR ATRITA
REHEEVERINA BRI
REMEEFVERNA  BEAGA
B LHERE R
EX-SEITIIVN
F IR BEL
W FEMOHE R
R
HAE WL
"H 1200 /NFF DA ERYEE R (Hrr 600 /NF B/ E SRS )

FHERIE il B BRI B A0 L B A B B A B A () 22 JE TR oK -
B FrEE - (BB S EE A IERE - Hughes A (2020) SRFHERNG LI
HEANE - TEUE DL OERT DA S Ova R SR - 2N 2GRS
Rt » TR SRR B AR 4 N FR A TR B2 A o 8 o Lk TR 1 B A
(LRI REME - REROR RERTHEEE AR 5 722 SR 75 KI5, - BREHERIE ST EEM
HE LIEZEREALTTHIULE R - BEARE - Bl b=
HEEREHE PRI E LB KRR - AL - — BT ELA
BB REANL ~ TR FETERE K DGR - O =THA¥ ( Goodman-Scott
etal, 2019) - MESGFIANE R AEEREE - 56 B 200 0 B AT IR
B A B SR B R AT B A B D R - AN ¢ REEEH D ERT
A S EHEARMSTA o TERBIR 2 BERR 0B K H 38 A A7 WY AH B SR R 2%
ECE HE TR K R (e.g., Meyers et al., 2012; Nellis & Wood,
2021) - DU/ 20 B T AR/ TN (e.g., Frank Webb
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& Michalopoulou, 2021; McIntosh & Goodman, 2016 ) » f#5 1997 LR IE[A]
11 B +F (Positive Behavior Support [PBS]) 2004 FH7 1 ASJE (Respond
To Intervention [RTI]) Kz 2015 FE/YZ% @K+ A28 (Multi-Tiered System
of Support [MTSS]) -

— « ZERYIEMTTASHF (Positive Behavior Support )

S PBS - i H A AR A =R HYEIRG (Sugai & Horner, 2006) -
PBS JR Al f ks PBIS (Positive Behavior Interventions and Supports ) »+ H. DL %5
BRI 2 IE 1T RS2 (School-wide Positive Behavior Support
[SWPBS]) - 73 =(EHER » B—2 LR 25 AT AE
i A5 P8 9 4= MU (primary prevention ) : 55 /2 #4175 HB A0
BT E /N R A S A - TEBG HREE AL R KA FERS (secondary
prevention) ; %5 =AEHH¥H S @k T R ElAS oI B Kk T AR A I
AT BRI T A - SEETT TR FIREAE AR LY =4 HPG (tertiary
prevention) (LN ~ FR{ME - 2018) - FELIEIA#HE R WISER S44f (£
BB - 2013) - (HERMEMTHD R B AR @A Fr (LR
T - 2018) -

HFEEE T 2 E% - BIANFRPEE - B2 PBS & {FE R0 LB A ME RIRY
H (Victoria University of Wellington, n.d.) - i HfEMHTE 2 FT M E it
SWPBS - I i@ e FH 82 AW IE A 17/ (Positive Behavior) ~ Flit & 17
Fy (Prosocial Behavior ) BHPZE2 0GR » 2R A SE R 17 5 42 5 B2 AR AE
BRI 22K - PBS J2—TEEAE - SIS AR o A R B R
RLEERE - AR SR [ TES B P % - R A T R I i B e B A PR B

(McKevitt & Braaksma, 2008 ) -

fii.Z » PBS J&— TR I8 % B Fr Y B2 AT ] M AR B 224 TR [ 1T Ry Y
R R EEIRF R DDA E - W E R E T SR B
BBl 22 52 ik (Sprage & Horner, 2007 ) -~ 5& IEFF & 3t NASP # VU IE AR 5
WA » THEHZH= - Y -
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— ~ T AR FERETL (Response To Intervention )

FEELHA PBS » /r AR (RTI) SEELFTREAERYEEE - RTI B A
BBy T R RS R B AR AR E e A RE S AR S Y S5 15 R A (Fletcher
etal, 2004) - [tk RTI ik —TEE B AL BB ITHEE RS - ik
i Ry B — T AR A 2 g AR Y/ A PR (R 3% P B TE A Sl - DUSERS 7%
MR ~ BEECRYT A » #E IS S S TR AR LART DA R TR B2 TR
Ko AR R R IR bR AR A SR AT R B BB S F (HE R ~ (il
¥ » 2010 ; Fuchs & Fuchs, 2006) » B ELIFEMREEHZMSE (no child
left behind ) HYBE S - HEL PBS —£5 » FFRF=MRFAAIBES - fE9I#
[& 12 FIBT R MERT B RNG  SRAFE AL » mi B A R R
HeH R ETHE - HRENRTEERERGEE SRR R - A
A G R - 2INEE A NE R R AR B RO R - BT R R4
Ut AEI N R R B E R AR RO R - IR AE TR —(E R R R
IR RS E R E > AE AL = 0 Bt S AR AE LRI E %
EHHE BN ERH R AEE BRI =R E R (M
&% » 2012) - RTI 5@ 3 —{E &R A E SR FH B AR B 5 - sk
B BERHE - FERF RS2 AR AL - IR R MO B AR R
Kz el o HEETE NASP 95— » =~ DYXEARTS -

= ZEBRZIFRE (Multi-Tiered System of Supports )

%G KA SFF (MTSS) B —{#*E & RTI (2% ) B PBS (75)
TR 53T iR 5528 ELRERR PR RO = - MTSS 1 PBS B RTI—#%
o FH BB AR S B B B A - N —ERAYE - MTSS I AR R A
ThElBER—THEHAEML - MEMEERE 2 ABRBEE - WS4
HUBRZE ~ kg ~ BT RAVRES) - W HAEE RS RS TR {E R
IR ZFES (Jimerson et al., 2016; Loftus-Rattan et al., 2021 ) o

Brown-Chidsey £ Bickford (2016 ) 5&EH MTSS ¥ E A K& B 2354
o - NRIBREEFFER AT RIS - HEBOEGLUTNEE - (1)
A - KFEHROMEE Y (2) HFTEZEET - LA A
B (PIANsee e Fan ~ it TAT) HEFEEFFEEGS2AER T~ (3) fZ2HE#H
Blibft 22 DA N2 BB e Bl R B B B8 AL ABYAIRE ~ (4) e R 2
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Th R E - R RRCRFEEN  (5) FERGEHEEAERRT - FFE2
BREFLSHER D -

i LTI - MTSS 2 {6 2 g KAIHESR - sl E i A ALY B Bk (e 5
B UGE - E e — B REA - REEE S U - WREEEEFENH
TRt g ER LR - hei& 7 PBS (175 ) ~ RTI (223¢) DUt
[E#G 4 (Social Emotional Learning [SEL]) =3, (Stoiber & Gettinger,
2016) o bt sREH B RS AGL « THPTEUES KRR DRI I HAE
HZ GRS IR & BOE EE - AR AT — B A R R
BH _E—{HEXRAIIR -

52« HAthE By it (2 2 B R OIERYARFFIE N
Ed$EEII TR

BT3B - (AR e A A A B - EEIRET IR B TR BB R ISR L
BRI HEE RIS L E A BN EER LEATTRE R 305 O
HE25Z (Educational Psychologist - A RS20 AT ) » &K
TR A 20 U B8t g i 0 A A AR R L B R DAY LR M AR IO
il B ERERIERRRIRES (e.g. Allen et al,, 2016; Lam & Mak,
1998) - F e NS —(EHE A B2 OB IR B B R AV (Ding et
al., 2008) - HIFBE YRR B AR ] 7 p R REE: (1) 1959 4
BT R IIRIREE T 5 (2) 1981 FHERERIIHLEH
RYEROLHEEEF ; (3) 1986 FE2MLERB R ENFIRERA 5 (4)
1990 S LI IRFSAE (E]—fiRthE2 5 (5) 2001 S LHIRBS RS
/NEE (Lam, 2007) - 7 vk s P At 1) 71 B8 B T DU R B PRI L
HIERABEE AT ER T - ERREEE "HaHE  EET - &
AR LEATH EE TIECAFHRIRIRRIR AR RFAE R -

DAE AR RO - HE LR AR EEFIIN AR E 15 FIRRIZE 180
REE (SinEL@wS) - Hepbs EEEEE RS2 L HEATEZE D 600
NFFHEERIGISEE - MENTAFTRREEE —F - MEtHEEE (1&
I -~ #ELHENEEFE (1&I1D ~ FRBRENTE (1&11) -~ FHFEL
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HEREE S A (T &) ~ BIGE5E1 : FREE ST A~ £7585312 « 58
FARAE - ISHEGTRECRHIES A « 55 T4 IR (BEEE)
BT ENER] - BRI 3  BUSHRRIANGE - RO - BppRELEE .
& EallFRAE - AT HES B L B AT Y S Bt PR SE ] — 1K - B
I B R B L B A S AR A TR B & < Rt i =AY RE ST (Lam,
2014) - FRESTEHEESE  FARE  BEESFERFHENTA - &
A LHEATH R EA AR ERAAE 2L S T8 - HER
FIRZE AR - I R IR = T E M ERAE LA - W B8k
PR A5 [ T R 1A AR S » B2 A0 PR A R B R s B ko AL - s
il 755 e [ e P 1] e 1A PR Y TEBSG -
PR B 2 — A% - BN ER A OB B AR A A =+ A2 B R B R o
RS2 (Campbell & Glasheen, 2017 ) ° 1998 4= #H L FF R 0
( Department of Education Student Support Service ) 218 £E /% 1 H FH 3
AR B UM IE B R (Bell & Mckenzie, 2013) - {HEFRAVIR(E -
TEBEPNA B DI ST ERSS - (R LMEZ Rl - HARB IR 2= H
AT DA 2 Rt L B R A L AR S R =AHT © Russell (2019) F3fdE 2 12 4
BN A PR ARBRRII SR 38 B - (8F — R EBRET 2R IR 5 - HAD
FEH R TR ZE R R AR B A BEARTERFZE B0 RA K2 S BERT
BN ERAL OB o B ERAR BRI B - (EBEIN LB AT 77 & (Australia
Psychological Society [APS]) Kz &> B S IRk AR — £ 1Y 5 3 22 150 00 B il 1 Bl
BEAE O EREEIRE - MRS 2 MR (APS, 2016; Bell &
Mckenzie, 2013; Russell, 2019 ) B[V {5y 1/ #2556 2= 52 22 8 B R A AR
R BFEIR B EAE B SE ] — % - SRR AR5 H DA S R B - 2017
SRR HE R RN E2 A L BR T+ (Thielking & Terjesen, 2017) > Al &,
NERHHZEER - BANE LR B EZ RS20 (e.g., Bernard et
al., 2017; Hyman et al., 2017; Jacobs et al., 2017; Nayton et al., 2017; Shiffrin
etal, 2017 ) KR 2% 1R M M 1) 5% (e.g., Eklund et al., 2017; Kelly &
Stops, 2017 ) -
TRPNER AR P T i FE D B2 L B AT S A Y N B B & B RS ALY
BEEE CHlEE - FHEEEEERE ) ~ MM (BEMRRETHRAENZESH)
Bt R R (e B DR R T 5 - it & (G 22 7 S B POR AU )
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WIRIR o DA R ARER RO - ARk r R a5l A B R e
ORI - 2 14 FIERIZEL 1000 /NRFRYE R (BEEETERSC) - HH 500
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B Y IR 5 1 U SR IR R 2R B2 D B AT AR 5 8 2 T LA BRI 1 1990
AR BRI AA B 22 R B DU 2 R R Y B4R D B IR S - BEDARG B 22 2R AL
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BY # f5 =, (medical model ) 57 f% 2 B i 2 7 /(v #5i = (the client-centred
model ) - F1 (2) ANERE (public health model ) 77 B A fifE = (systemic
model ) - FiEEEEEZAHEHE - ARG DUE — (2 R BLf - MR
FHIZRENLE - SIER A E SR B ER P =008 - REAZ LI
il Ry ¥ 52 » B T B 5 B HE BN 2R SO R A - BATSFEE IR AR
TR AR e B — M AR R (Fineberg, 2011) - ZMfE 2 A » HA -
ANERER R BT AR Bl B 3 B2 s LT T =0 - Itk
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FAtL ) 5 RIS AR BN Rl T 23 BIAE AR B T RS OB
EERRUGATIRSC , - 55 PEDL EIR S BEAL - 21 BEDA BUREEEFE 0 (BREEE
F02021) - IREEAMELIER > HAFZWR SRR AMMRREFE
FRAUHSERIE A\ B aE B E A RAF VS R G 1F (L - A
2009 ; VLSFIRSE - 2019) - (AL - STEEARGET 2 AR BRI LB TAERIRSE &5
FREAHEE A\ B SRS ERIRMEE L (BRGES - 2021 ;5 (5
H 0 2018) - RBIEFA (2018) fRHHEEHE A BHSRE(EE—
EENREIE IR ER - A ERYERREN T B - S PRy BRI
DMz OB SRE R, R (kR - B E A\ B BB ERE P B ER
HENW) 8 AR A & (EEEC o _Ealthh e o 3 R i & (Y 22
M- (HZEE EELMEZ S T LSRG (E - MRISEENIRZE& (2017)
IRGE ke BB AR R G R 1 - SRS TR A3 DB T R 1940-
1970 DA ZEFs H DRSS EHE - MRELEI DA i B2 ngmk Ry QR 2
VETEFG /2R - HAmkZ & RHEES) (data-driven ) BLE FEA(IAYTRNE -
TREFEBIMIRZS (2009) R A A REFE RIS IHHE H B eI A\ B B
REERA > HERIEAETAN (BREN) -~ TEEMAE > B%
TER A R HE M AN HERR ; SR SN (HERRESN) BoGainantE - i
ZEHERE R A AR SN R O E e, - TREFEE A (2013) thiz
H A RERAR & (AT WISER #8234 - TEXIAR S Mg « 5i i iR Je 28 3
ik B T HL[FI 22 Bt S e B AR HUMRE T 2R 5 R AMEERE - e =T
o B R R R A RO R R RV IR A R SRR
{E B bR AR REAN A1 )R S TR AR + = B e g L%
R NER A R B A - EREEESFRE R SR HA -
fie WISER RIS EREZK - HIEHIE A S AE B A 8w A B R =iz 5
TEEPE R INERIE X TERIRR SR IE R T ATERZHRER D - FHIEW
BIEFAEOL (2014) 5% > HEWE AL ABUSHZHWELRR
SN A SRR AR s - LR P e SRR\ & ] R IR Th e A B 22
M ELMEZR RS - BS > IR RS E A BB R HEE
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SRR e L MERE R R I R o (2) BRAE RN EIH G E - it
GG A R o (3) B4R R GHEFHE - TSR A
SRS - (4) BHEANE - BRI A S ~ 20K~ B N BH i B B e
BAEG RN - HupE s i SRR R o (5) B R
S SRS RS L PRt - (6) Hthi St A BB TR IR B B2 4 ke Sy
il Sl B DA REAERA Z TAF (BHERD > 2020) o LaftfR#s 7 el 2011
FRLH (BRNERETEREER (1) BIFESEWEABHE)
ZIRFE AN R B 5 0 (R 2011 AR E B R e\ B %
5 PR 2 T 2 B ER A T A R S B BT T W 1 S EL e i (RS
W~ FFEOL > 2014) -

(i EAUE [ B EE A B TR - BREESE (2018) HEHHT
Fe SR BTN HH SR\ BRSO TR B DME = L BRI R R S
e B ESs TR ((ERIesEee) o - TR B, - TR
Fe TEZEWR ) TRIAEEEEA S BRESRERACS TR
BEEE A B EENERNAERE - FLURMIKRE BN E S  EREE
R B O ERE N BEERREREN S ER G R ET - SRR
N EHIF DI SR 3 EE AT S F - IR E SN EE - thE
it B E A LR IS 2 S RE IR A - FIRF IR RE R S F R &
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BRI E IERY TR BB R Ak e B 22 A YRR oK+ B 2 BB LB
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PrAR S IEHYZ R A0 - EEE P E S E A B Y5 I Bfh B /R A
A - TR BRI B E RS A B Ry B A e OB Al S BR PR B Al
BIRE O IEED - NE 2R - WINEEE - E2RLEIREA B REFE
T L R EE A O B AT - HER R Bl B AT S AN AIREEE - BF B O
M (2019) &5 PR B A BS H HOER PR B EE e LB Al 2 B2 9l 1 8 B YRR
FZEL NASP A 2017 FE 52280 O P AT HA R Y S5 - BRI 2 =0T
ARIESE - AR ET =40 305 T/ ACHI 28 it & B A= 15 g 1 O B
TEFFRYETS (Interventions & Mental Health Services to Develop Social &
Life Skills) ~ " #F52Ed /53¢ 8 | (Research & Program Evaluation) -~

T AFIES RS 202575 | (Interventions & Instructional Support to
Develop Academic Skills) -+ F7 5 BE 353 Bl B 54.7% ~ 13.89% ~ 13.45% -
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Learning) ~ T &Rl EHA -~ o6~ B/ ## |, (Data-Based Decision-
Making & Accountability ) ~ T 7EfE - B AIEZEEY |, (Legal, Ethical,
and Professional Practice) ~ " FEPG @/ ABYIR S |, (Prevention &
Responsive Services ) " §5EHi;[E T./F , ( Consultation & Collaboration )
K VEBREE LI (Diversity in Development & Learning ) -+ 55 &JE
Fir o5 EEEREFRRL 5% » RETREE RER 1% o Bl fra 28 8 » BINEA
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FEILHESRARERERE L, o RREE N OEIRES - (LFIRSE
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FEATEEIR L > AR i e  EIREh AR e B - BAZEET
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(R PR PG TERTR BT A SR SN - R B 2450 L B A 75 L B 2 2E it
+ [RGB E I B 2= R R HEEMGE - I HAE —EREESERS
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WE AT A HE At EAYEZR - BREE A B BT & AR S A
WL EFEERMERE RO FERS IR HUIRSS (Fan etal., 2020) - {9&
fEAGEBMIELM - o> T EhAERACERMELREZR  BNEE
HtERERL LS ARER
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fife - {E_ESit PRI ST AN SR B PO S S E N\ B .2 HEETHRERI(RIR - M2
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3 > BRI PR S AT IR R SRR L B SRR 2 = WD SR E R A
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EHEMETTEE - BEAE ) T EHBRE R BALIRES - AR RS
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REEWENESE=REEEN - BEZPENER - EEHETED - 7
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T 2020) - 55 AR S FEEAA — B $UF ESMERE
TR Z R AR A S SEHIREAN TR (RS - BRIt SeisHiRA 5 T5 08
PR AT H R A\ B o R E % - H RIS s ey T F
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RE - thE T IRTRVEI RS L IF 2 = EE R R B I B G
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SUE BB IR 2% (theories of change, what causes change ) Jz A[1{A] 55254
#[J[KIZE (theories of changing, how to influence those cause ) - FXEREAEZ
F 5 5 T B2 TR BB T HY AT RE T B s B R S T T R AHRRERI 32+ DGR /AR
HwEH BT (top down) B i | (bottom up ) %5 =&l AIRCH: (Tri-
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ZIEAT (Wisdom) - HRFE @R © BATEEEE & FMEIREEEE
HLAF - e EERE TR (EBEZESE - 2013) - ftA A - #RIEEHE
IIFEERA N BRYEE - W R S RS =R B - B B2 ZEhE A
SRR E R EEAE (EEZEE% 0 2013) - [ Fixsen % A (2005) 5854
TR ERRIRE S - B EAEHED) - PUTICHER TR T G -
A - WFFEE B R S B2 R0 L B Al R A B B ThRE B IR R 2 8 )7 (Nellis
& Wood, 2021; Wood & Hampton, 2020) - FLL » B N £ 1F 58 2 M i 8
F LR R TR R E L REi AR LR EZE - e &
HARERE - BN AE SRR OHEEAT - (HRSEZS TR T
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(2008 ) 5a 3 AY B2 4500 B R BT il 725 7 DL %2 88 R Bf fy B2 B8 (Population-
Based Services) -+ IR /7 ERZ A E K EFAIEMEA o BRAA H &
HEFEBEMEBEZAAST A~ RTI MTSS FEE{TEE (implementation
science ) ~ EIIETHPTEL T A B ERHECE SRR - B ERGH AR AHBA
MR HEEEGH - IR SRR ~ RIE ~ 512 » BHEMET R TE R
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EENE R ER (BRBES » 2018) o BISMAZEEE AR B L B AT
BEERAHREANES - ERSZ2EERRENEROHEEZE A
EREH R R T R HERT (eg., B - HEW -
2019 ; Fanetal.,, 2020) - LEIESE A B HEEDUR R REEE & 2[R — 224 il
% o e TR 2R DB AT R 2 A ARSI I » K s B R S LR (A A
A HIE EELETT (Nellis & Wood, 2021) « SEEANM » (RIS =i
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W TR it T A8RE A S5 S PR A T S DA sk e B SO SRR
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HEEN - A RERE IR = AR FAPTRIRRE - A B T B A L O DA
FERUORLERRT - A BN HIRThREE R - AEIRERIRE -
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G BB BB EA U R IGTaR 715

(—) A LEEBETE R AR BT T AIRE - AL B A HEE R
BIYNSER G B0 DI B2 BAE B i B 28 n] R M R 2 D
EHEER AT (e.g Conoley et al., 2020; Hughes et al., 2020) - 55 KA S
T R I PR B » A S B A i R T PR R 2 B R R s A B S 22 4
SIEBAEE TS - RREVMIE  S2EELEEEHE  HEEE
ANBEEFTRBEEE - SRR T R RIS - R ZET - DA
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