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ABSTRACT

Purpose

With social emotional learning (SEL) increasingly becoming a
significant trend in international education, research indicates that
SEL effectively enhances emotional regulation, self-awareness, and
learning motivation, particularly benefiting low-achieving students.
Since the implementation of the 108 Curriculum Guidelines in
Taiwan, competency-based curricula emphasizing the integration
of knowledge, skills, and emotional literacy have been promoted.
However, practical teaching strategies and empirical research targeting
low-achieving students remain limited. This study aimed to: (1)
compare the effects of integrating SEL into Chinese language curricula

Yi-Ju Lin', PhD Candidate, Department of Education and Learning Technology, National Tsing

Hua University
Email: claire211148@gmail.com

Technology, National Tsing Hua University
Email: mickey3738@gapp.nthu.edu.tw

Mei-Ju Chen’, Professor, Department of Education and Learning Technology, National Tsing

Hua University
Email: meijju@mx.nthu.edu.tw

Fu-Yuan Chiu®, Associate Professor, Department of Education and Learning Technology,

National Tsing Hua University
Email: chiu.fy@mx.nthu.edu.tw
Manuscript received: April 12, 2025; Modified: May 27, 2025; Accepted: November 18, 2025

Yi-An Chen’ (corresponding author), PhD Student, Department of Education and Learning

55



Yi-Ju Lin, Yi-An Chen, Mei-Ju Chen, Fu-Yuan Chiu: Impact of Social Emotional Learning on Language
Learning Outcomes and Performance among Junior High Students with Varying Language Proficiency:
Focusing on Low-Achieving Learners

56

on language learning outcomes among junior high students with
different language proficiency levels (high, medium, and low); and
(2) specifically analyze changes in language performance and socio-
emotional linguistic features in the written outputs of low-achieving
students.

Design/methodology/approach

Employing a mixed-methods design, the study involved 55
seventh-grade students from a municipal junior high school in
Taiwan, grouped into low (n = 18), medium (n = 19), and high
(n = 18) proficiency levels based on pre-test scores. An eight-
week SEL-integrated language curriculum was implemented,
with pre- and post-tests measuring language skills and analyses of
emotional vocabulary and linguistic structures. Data were analyzed
using paired sample ¢-tests, descriptive statistics, and qualitative
analyses.

Findings/results

The findings indicated: (1) the SEL curriculum significantly
improved overall language skills in low-achieving students, notably
in language knowledge and text comprehension; (2) low-achieving
students demonstrated a more concentrated score distribution in the
post-test, and their reflections indicated increased use of emotion
regulation and self-management strategies; and (3) linguistic analyses
demonstrated a positive correlation between increased average
sentence length and improved text comprehension among low-
achieving students, with noticeable increases in emotional vocabulary
related to self-awareness and social awareness.

Originality/value

The originality and value of this study lie in providing empirical
evidence within Taiwan’s educational context on the positive impacts
of SEL on low-achieving students’ language learning. The combination
of quantitative and qualitative methods highlights the theoretical
and practical bases for integrating SEL into language education and
promotes the feasibility of differentiated instructional strategies.

Implications for policy/practice

The study recommends that language educators design extensive
writing tasks and emotional expression exercises for low-achieving
students to enhance language internalization. Additionally, educational
policy should strengthen professional SEL training for teachers and
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create supportive learning environments to reduce achievement
gaps, thereby promoting educational equity and holistic student
development.

Keywords: social emotional learning, low-achieving students,
language proficiency, emotional vocabulary,
differentiated instruction
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B 108 FRAN & iR - R EE A FZ OO Z A E R E L
Frnlomi B A refE A E B R PR G AR REE - IR AsE E A
MROEIEFEERES] (BEHS » 2014 - 2018b) - BFESCRAM(F Ry g Bl 5=
ENTERR  NMEBAE SIS RNERE - A EEFREAF R
Eni B nuThaE - BB A L G ERRAVE SIS, - IR - BEARTHITRR
EE At g EEEE (Social Emotional Learning, SEL ) HYHH G Bl il @l A -
EEHE b Z A ERE (RIGE 2024 ; BREZH A » 2024 5 %
Bab » 2025) -

ST SEL 32 B f B MR 3B RIS Y B 22 2 5526 hF 9845 SEL
REE SR AR R BB ZE R - L H R BRI B R B BRI - 2
=G E E BB - IR TR R R (Castro-Olivo et al., 2011;
Daunic et al., 2021; Schonert-Reichl et al., 2015) o [5[ESRH5E HE— B,
At & (EF852%E (T-SEL) - w24 NMESE BEE TS - HEAR
AR E L g 2 EEEE S - DUERIEE ARt & IEE 2 HAY (Jagers et
al,2019) - fHERZ T » 280 SEL 2% [ AR HIldih H 5381 - FHAMER Rt
WEEW—E - BF 2017 £ TE AN AL ZBERIEEE - 2024 A4 TEXE
RERA L HER) SEL Al ABIZ AR (SR1aE - 2024 5 ZLFHEL » 2025) -
B A B2 N R B s L PR RS R A5 5 S BRI PR B B+ (1 DA B — (2 e Hp
B - R B TR S — R TEP B A SR B A A g AR A (BB
BEHA 0 2023) - Al - 2EHERGEHNRUAEREE SEL IifEE 35
EEEGE - LHESEHMEE R A E R R IR R R HE S
PR CHEREID - AREEE - 2023 5 BEATANSEA - 2020) -

S BRI - BEEE I Tk EREE R RERE (114-118
F) 4 0 EAEGHEEREET - BRAMAGFHEERSULES - 2R
T4 G ~ AR EEERERES) (FFEL - 2025) < 2R
BEARBORIESLC AT - BERGHAYEERHRN - 575 LR BRIt E 7T
TERE—TEE o FlREBR P SCEER IR S - AT LL SEL fybafss
EHE AR TR REACBR T E DU AN St & H ARG - H
HIFERAR TR A VTR EL -
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— - t=EEZ2Z (Social Emotional Learning, SEL ) 2% E31HRET
eSS

Tt EREE7 (Social and Emotional Learning, SEL ) DUIE#E fELw
faer NBRALE) ~ [FELL  EEEEHFERORETT - BEE T R HEREN
E NHABEE SR - SR R4 e FIREE R (FFE - 2014) -
THEAF 45 H - SEL RJ A 02 52 3 plok B B (0 EERR - G BE 22 A it
w7 36 FE §E JJ (Mahoney et al., 2021; Schonert-Reichl, 2019 ) - Hf » ]
CASEL I AR LRE IR A — B e ~ BB - it & 8% - A
PREOG LA FARIRTR (Frye et al., 2024) —CEEZ 2 FIEIFRZHE AR -
AR IB B TR & R - SRR A B B Rt & 228 (Jagers et al.,
2019; Oberle et al., 2016 ) -

FEE 24 HREBRE ) 1E SEL §8 ) B L5 2 rl mt M Ba g
JrAt (Baietal,2024) - K SEL fl A A A HGE ECREEIEE) - N
BT RS SRt & (e B B 1S k552284 (Ng & Sun, 2022) © L) -
SEL H RURHS 4 5 [ e — A BB #8177 Ry PR 22 A iU RTET TRy (Daunic et
al., 2021) - Aisa{LEE e 25 B, ( Sandilos et al., 2023 ) Kt & FEJJ (Chen
etal., 2025; Trach et al., 2018 ) o[/ \E& SEL ZRFEE W E24E HIRE 52
D BSH PSSR SRS (An et al, 2021; Shi & Cheung, 2024) 5 - HH# il

SEL #ff82 CASEL HEAS— 3 - AR AR s UL E{E (Abd Hadi et
al., 2023) 5 fi T wEA R SEL FRAZRIp 5@ (LER £ FIEITE (Castro-Olivo,
2014) - pt4h - (LAY SEL SRR R Mt A G o IR R AN
& EFRABATE (Jagers etal,, 2019) - HAJRZES SR HLE & B
SEL Hii&% = (Hayashi et al., 2022) - 7 il SZE2EE - SEL £ 301k
SR 23T T B S L L -

BRT S AERRIZ ERVERTIESN - 35 BA S i SEL LA JH KBS S
{LAS 0 FLAFAIRR(S T - DL SSIS SEL Brief Scales (SSIS SELb) ffi=
CURIT TR B BATRR ~ B2 AR R R R AR R A58 e A MU B2 T
S & 2R 5 2 B 28 25 15 (Anthony et al., 2021; Elliott et al., 2022 ) ; Social

Emotional Learning Screening Assessment (SELA )  Eil Emotional Behavior
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RS AR EEEE BT - R A E SRR R R A E R -
PRI » HSCREE G R AR - (ERIERET A AT SRR - RARET
HEGEE S RS - BORHHZERIIFER A T-unit (R IREA7) BE-F4)
T (Clause/T-unit) FFEEEEHERIEIT - DU UENE 2RS4 358 5 RELNVE
R o T-unit 5 —{ 3= ) K A i S 4 A P Y B/ NaE & BT » Clause (1
) B0 & T FA BLREEEAYRE A4S DL Clause/T-unit PRS2 58 1) 15 54
& REBRER A E B I FOE AR E BLEE S A e S ry L. -
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A 5E DA AT B C A AR RS (E AR 3 55 B A Rt e 52
RIBHTHITP SCRE ST I AR T R~ of » S =(EERJR#HE - #E1T SEL fh
AHSCERIZRIEES T A - WIFER IR REE T2 4 (18 ) HYEEE pesi i
At e el FIREERE T (19 X)) ~ & (18 ) 8784 Z ML
W AT - R NEE IR AEETSCRES) © FE S R B S R A A
JHIR A BB YOGS - HERGT M ETEEREN - SR RER
(R =R AR - P EE AT S TR B BUR B B B E R L SR ZFRR
(AEMRERERHEE » 2023) -

s FMEAEGETEE SEL BhA KA

AR R R B A AR P S h B S B A B A = 705 - ATk
T TIERERIEEAIE(EHS , - DL RULER FFEFERRME /CEEE - Fla R
ARHSGRAVERE - B T ERERE — POt - g - B —
BAORE,  BPEMELE P ERE - 8 SEL BERERR TR
FETFHRORERE - Bb—(EBHY TRE ) ad  HRREIEREERG  EiEkE
TR R ENEECRELR R > DR SOFRGE - Fraaki
NESEEMBEET] - BAEFRBFECRAE NS > BELTEHCH
TEFEEERE - M3 SIBAM R 71 A & 5 RULER {5 & EAE - R4 {1 B2
LAY st TR T IR AR R - PIA0 - BRERTRELL TIRRAE S, RE
TRREEEM - T AT IR ) RN LB - MRELL
Rl a0 " REMEEE o R R R S BB ESOR - 23
HEHErERE MRS SHEee )] - H/GERRERMEME 2 -
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SEL x fisgiife JGHAIREE#ERGETH& (SIBAM x RULER Fyief& 4515 )
R FElp SRR H AR SEL ) HPOOEERG T ER
BH  REEEERERE HRES AWEH EHERRRET B RIS
AT RS TE - MAELIGE S RER
BlFs- 1 ) e
F2E Wk APERETR HERE DT BT R - B
(BRE A ORI REE) TAtLEHRE, -
F35E  EEEEEEEKE AEERE . BR RREEEEE W TR
R (RJBLHERR ) g WRAT- ) IREEE -
BAE LS MEGR  AREHE - ARy ESRe R R B E
ELEbg ([BRERTE) FotpaR IR R R S -
B ESCATREL R HREER FRLNSUIERERE A DT
F (R KB ) M ISTEEEEE -
o AEEHENEEEE HEEE - ABREY EREDAESEmAREAR
MG, -
BTHE EAOEBRETE SEECRE 3R MIYGRIEET - & EhE 0
i CORYR) B FRERIR -
F8E  IEERHEAIERER (5 KA FAAKSELAES) +  SERk TIEMHRIE , BUEN

BB )

RULER FIEHfE

XOoREGRE TR EE

BIVE Podcast 5% -

RIEIER JIERAE 2 LLigE sy AT

A BRRREMETA

AWl BT Z T A REE Dl sE G 113 S2E T #2
FEIEER P RE IR, EAGEER T SCRENRIR A T A - It
R AR T A BB RE S DRE IR - B TSGR ~ Rrse g
ae iR MR ERESEZERAE - BifmAT B ENE - HEE
TR TIRE) ~ AR B AEEEE - AVFEREEENAHET
S B > DAREERF AR E (LB N TR - TR S SR A DAR P B2 4 £ SEL
SCERARS T AR FAVU(E Lo B2 B2 78 S Bl A
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N~ BEOTERER

BALE R DU R E T 2 3R B2 AR B2 IR o5 S FRSCRNE ~ Eanl B
FEEEE R R R A DU A S B E R - S DR AR ¢ B E b
itk 722 BABEZ Y © FTE 511555 6 SPSS B Python 524K » DAREMRE KR
H— Sk B

FEFE SRS A - ARFFEERFH NTUSD SR & HETHY SEL AR RE
BAECRM - B HRRLSZ 3R A AR IS B DAGR R 1 R FEMEEET TR AT -
PRI IR SRS FI B HLEE FR0R 8 - B o0 B — Gl Sk Z 1B U Al AR AT
I - BHIME @ HERAESHME T EEER , T RREES ) Tl -
BERE TN SOR BB BRE#EEH (A @ AT SCAEr - (] 232 E LR
TR R Bt rR PR S BB R « SCBIAn BRI/ NI - ARG N (A
SNEERTHIS ) BEMEBARRAYIEHEEE - TERTTR A RESE Al & R B R R Y
IEFERK » MR A T HREEIEAIERE ) o RER—EUE - ATELIEE
NSRSl + Cohen’s x 3 875 + FF 4 BMHI SRy oAt «
Ah o EHRGLARES EE B, - A ST ERER AL - DRI nE - &
MR A LR P B EE A SRS At - AR PR RIS 2 NMERA
B BN ERE -

skl T DI A E R ESFM RS - 28 SEL /1 ARIIE
REEEER L HRARAE WIS EEER - SUEFE B - A - K
WFZER G EE RS &SR - MLAGERISCHL SEL )7 » FEHER : (—)
SRS RINEETHE HE e 4 [EiE % E (Garner et al., 2014; Shechtman & Abu
Yaman, 2012) ; (=) [F#gea=2 0] G305 CASEL #0277 ( Castro-Olivo
etal,2011) ; (=) FERIOTEM & REEERATETZ2HERE - A
K FEFT R BIRER TR I A B G S Fr B 5 AT 171 - & SEL REJIRY
ittt S —HRE

T~ R MIRERER

AT B — B R (AR 0 - BRABER - e R R EE S
SEE - EHEHM S E AR EER S - B2 AR ERRE
HENE i - SEE TN RERGTET 2B G - (BRI RERI S f L E R
MEAEBRR - 2EEREREREE RFRAEEE - SRR S
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PRI ~ BRZEZE ~ BREGAN ~ BRETR ¢ ik (S EERE Bl A B h BIRE SRR B REIE TR IEA 2 FRgesy AT

STERI TR SE R EFBANE - R G AR EZ 20K - BLAh - SRR BF
RIS D BGEETT - HEERRFFAIIaRE I BB — ik - DUFRRRER
DEZEFTPIREE B RVEE - 35S I8 L5 B m] i 1 B o

52 - MRS atEm

AREEMRERRTFE H AYEB ISR KSR R A # I ¢ H— Ry
SCERE RN o AR R SCRE I U A R BT AR th@éﬂ“iﬁ@%@éﬁﬁ
HIRFES RIRE Bl VR RIS REEE S (R oI B4R 0 R
Af = AL R ELE AR = PO RE -

— EERENH
(—) =frscaefi@ itz (DUREE TR ERE)

KR Fets R~ - Bt & & RG24 (Social Emotional Learning, SEL )
Al SCGRIZ R - AR SRS RE T B G B 1 - DR R g e
S R P A A 8] e B FRER SR -

€3 3 Byt - DU B SCHER (p <.001) ~ REHAE (p
<.05) FI#E5> (p <.001) WYBHZEMERRRE - BASKER - Hh Ik A & 25
TT_%EI’J%ﬁ§Jr'E'E%‘|‘$ (p =0. 0003) ' %%% SEL ﬁl%ﬁﬁ"\i’%ﬂﬁiﬁﬁ“

0.042) ﬁi‘%ﬂi?‘ﬁﬁﬁ;‘zzﬁﬁﬁﬁﬁffﬁﬁﬁﬁﬁﬁe EE)SS L%LE\%}E#&%
T R EREE T (p <.001) B DHERE T SEL @i AhGERTE
HRBE TP SCRE R I IR B
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#£3
BRI T SCRE T TR PR A L B A R A 2R

Cili GpEIES] L3RS FEH t{E pfa
SR 31.36 35.13 3.76 3.86 <.001™"
SRR iR 5.78 6.38 0.60 1.62 .109
) LT iR 13.64 14.62 0.98 1.64 106
(i 16.13 17.71 1.58 2.08 042"
sy 66.91 73.84 6.93 451 <.001"

H:p<.05;"p<.01; Tp<.001

Schonfeld % A (2015) HYMFFESCFF A s 32 SEL /v AREH XUE
FHSAHRBRARE T RVEIEE - FEHERR TS R R @ Y SEL FtERe R TR 22
AERE S (F S S AR ST IR AR o E—5H » McCormick %
A (2021) JNEEE - SEL Gt ERES R/ R A RYTEEEHH (&7 (ELA)
T B i 2 A = B ELFFE R IE A28 - I — WSS R E T A ifF5E+ SEL
TRIE {E R g 1) B RV B PR T P REZ | SEL (i 3 224G 1% M B 5B AR
TRAE ST (BE: -

[t4h - Shechtman F{1 Abu Yaman (2012) WYRfFFEHERE—DEFE TI1E
R (1EFERA SR ) AP RE IR B A BN - &2 9etaH
FRE AR - 15 BBUER U WOt 22 AR Y 2228 Bl B B PN 5 A1
MEAREIEE - B AT TR SCHIER S B RIS SRR AT -

P FSl A FERS SR T B AR ¢« SEL fil A\ FRSCGRIZEHMEER B2 42 2 i ChE
TIEIEMgE - tHEEE SEL ZURSRIS P GRIZRET B A EERER - LH
PR R e T RUER ST - RIEEE SEL B RME R A SRR - RER RGN
BEASBIEEEENIEEE S R

(=) ggiﬁ%ﬁﬁﬁ%ﬁ@%iﬁ%iﬁi SEL 7t AMEER J7 82 A s 22

KRR AEES (K o &) SRR EERET g EHEER

(Social Emotional Learning, SEL ) gt AHFSCERFER » HASCRE ST ([ A
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PRI ~ BRZEZE ~ BREGAN ~ BRETR ¢ ik (S EERE Bl A B h BIRE SRR B REIE TR IEA 2 FRgesy AT

CFRSCRIGE ~ Faa g ~ B R ) IRtiE =R - et
TRl 4 -

=4

AR ER A TP SORE S5 2 iR I LR (5 robust statistics )

B on §ilM o BWM o piE IQR#E}]  MADGRi  P10-P90
SEE (SD) (SD) — 1% -t B

Es 18 52.27 58.66 +638  p=.008" 15.50 - 4.50 — 24.90 —
#H (10.39)  (9.86) 12.75 6.50 22.20

sy 19 68.00 76.15 +815  p<.001"" 7.00 — 3.00 - 9.20 —
il (381  (3.56) 6.50 3.00 9.00

s 18 80.38 86.55 4616 p<.001"" 5.75 — 2.00 - 9.60 —
il (425 (487 6.75 3.50 13.30

3 p<.05:"p<.01:""p<.001IQR (Interquartile Range » FU43M{i7H ) R4 75
Hor AL EEL R 25 H o AU = - DL R 3 B A B BEBURE B MAD (Median
Absolute Deviation » H i Bt B fm 722 ) fo & G2 (E B R (7 B2 ARG S E 2 HR A7 8 -
A SRE R E M - N 2 MR (B B o RYEFEAE A AR e A R B R
FHER R - B A2 2 BT R ST -

4 B =2 R P BT - HEEMETEE K -
robust statistics JR 0] i, @ {KE ST AE % HIAY IQR H 15.50 #E/NZE 12,75 »
P10-P90 H 24.90 ffi/]N2 22.20 » 7R3 B il sE e Be R 5 B T4
FI- ALK s =B TTAH A 231 IQR B2 P10-P90 W R HsRAVER 52 - %
BEIMS R JTRE R I B o0 i 2 B Mo ZS - [ RERA: plost R B AN
PRI - R — 2 - TRRFBITRHHAYE - AW SR RE T (R IR AT
HIRE > BRFP 2 AET 18 HEAERH AL - BABHE AR - HETEI> B i 2
BGIR ({55 38 73 » 56 16-18 HERAAE 75 73 ) - BURairh &
BE 1 E - 38 T (R REEL A3 RH R 15 B SR AR E 200 1 )2 DURE e ft i 33 S 1
P AEAHFZERT B 7E IQR B2 MAD 55 robust statistics » DU fit 58 24X
FMEHIEREE -

B IRIBEE 5 HUREH AT - RER ST B2 AR AE Fh SCRIGR A B B HR T e
7.42 73 BHEES AR (4.05 73) MIE (-0.94 73 ) 2277 - REEREE
IS 2.95 53 » AHEAH ~ &2 IR BIE BHEE AR -
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%5
SR A SOy e B SRR S BT 0 e (LRSS

B IONEdRT  FEHEAHET  AREmHET  REERET

& 7.42 0.63 1.42 2.95
=5 4.05 0.75 0.90 0.90
= -0.94 0.38 0.56 0.81

it AREBSEIMN T SIUERE (PO TR o AR R )
WIS RORR THIE I - (2RSS - RAETTEEMERROE - ATl T PUE RSP 52T 0 8
PREGRREIE 758 (RSO BR a2 D IHRES] - R MEREHE) 5HH - BEER3
4 BB T B AR s B B LR - NIRRT BIRT SRR -

5 S AT - SEL @il A SGRIENMERE B RUR T 57 2 A /R
SCHTE - INAT s G ER AR R R RS S AR B R RE ) - BB G T RE
il SEL Mga T B2 A nY B E % - PR ESRIG B A B iR B A e -
T (e EL 3 A S = P 2R 4 e L (Schonfeld et al., 2015; Shechtman & Abu
Yaman, 2012 ) -

FHECZ T - S STEAEAE TP SRR T L 2SN e - TRER I E
BHIFERAE S B - R AR NS R R s ot — P 2 )
B PR AR RERIE SR AT R IR sE APk 2B - DA T FIE
TIEATRK -

MEMBEAERRIENE - &2 RAEER M Bl 2508 - BUr
AIREZ B KA ERY RS - SRR E A RE I ERsr il LR - DR
FHE AR (McCormick et al., 2021) - fHEf.Z T - (RE2TJE2A4:AE SEL 5RiZ
FRAZ 3 R TG SR B PR BE L RS FRAR - REfE B H A B RSG5
FRERSFEREESSE A (Daunic et al., 2021; Schonfeld et al., 2015) - 7] &L
TBEFEEIE R RV BUR R ET - BB A EEREE L HEE S 0% » Bl
HR AR R EIR (Shechtman & Abu Yaman, 2012) - RAIHAEHSCA]
PR R B

o B —AH SR AR < BRI S SRELGE BB S - R AR A i 2 5 i
e -8 E - BrHEEREESR - & FEEH RS ZHIER
ISPt 5 AR A Qe S NER Bl R MR R R iR i K - HEE R
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PRI ~ BRZEZE ~ BREGAN ~ BRETR ¢ ik (S EERE Bl A B h BIRE SRR B REIE TR IEA 2 FRgesy AT

TREEER B RS R SUE RIS SAN O WE s ENEERE
RG> B = B B EIRE - ELEERIR - (AHFEREUREBK
SRR E R B E RS o ARV SEL 2R AR N REL =
Bt - BHRETIRERAMER SR MEE I - W BT R
RN AEARR E R - B S ER D B A AR IR R (LA PR B DU S 58 PR A IR
Ik

—EERERH

(—) EENBAFESERNE (R) HEEERREEE

AREIEERNBAEFRSENT T PEaR ) (8L G REHRE
B REREIAVEET AR o AR AIMERRE S A IR M B RE B i) P I B 2R 4
T BRI ARE S RENEE S RAE B 2EE(E -

AW FELARRE T S ()R R AP R BB EERER A T RE
HATE(L - AR ERZRA > HERIAIR - EERME T8
PR SCHIGRA B A A - AR e R L AT i SR DA 2 % 5 [Ny -
i T-unit B8 Clause/T-unit (YRR L HERETEAR - [AIH E 5 HEfE SO L a5 = Rk
REST « ETERGRANT - hEHR 61.75 5 /4y - RER IR 55.11 5 /4]
IR 55.57 % /) 0 RERE6 -

#F6
SR R B R R T LR
2158 FgaR (F) AR (5
{lis 55.11 2.95
G 61.75 0.90
= 55.57 0.81

el & - (REFERAEE P REREE RS 2 LAt - 30r
HEE S RERRIERERATER - FEAUMEAE S NME Friest » i
FIRERMEERRAEN FRULR - IEER R EEROEMERE ;L
HepSGEERHE I BURER SE R A Ta HE B HURSNER - R
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AR REIEAS TR - Rl - AR TSR P R Ry sB BHE R I HIFERT -
MAERRE S REJT R Y E B m iRk -

WHEESENEE - T EaR ) Bl hiEE R ETEELRA
AHEAHAAYIAF5EE (Shechtman & Abu Yaman, 2012) - fEEH#fERES W
B NS REELEEENRAG Y 1R - MR FE—E12E F IR MLE AL HEHE
G EIEE R EEREE S (Schonfeld et al., 2015) - &ER H Hl W I EB2HY &
(LEETRRE E Y ) R B B i 2 PR IR SR B - (HEEIFZEFE T - 35
B ERRIEHEES AE) - AR EET S A RE RS B Y SO

(HEFEIE « PREEZE - 2023 5 HELS » 2025) -

fEARMFE » T a)R o Bl TGRSR R ) WE G Rl R i
REYEBI RS B R REE RS R HE A ERIE A L IEHEES
HIEEATETE o FHAARERIE BOERITE - ReE TR ECE & - KIHAERE
TR BN S E - RETHEHER - IR TR SCRE T L
HFIERGFE T H - SREse s T SR RE AR LS T TH - T4
ERIEAE R RSSO - DA R AW S B A R R R 5T R
il -

(=) FERHZE M E RS AE

AEHE— SR AR E L E (DT EFoR ) BEEFSAEE
T ERIRAGR - EERm N F S R AR SRR IR I - IRIEFR
7 TR R SO T ) VBRI - (REBREREER T (CF
£ 2689.79 T ) BAPSCAIERAVIRTIIEE (SFIg +7.42 73) Z[H 23R PIEERY
AR - AHEZ T - thERIEAE (2724.58 5 > +3.47 53) HUfRTHIEEEAH
itk - e SIEE (3151.50 F) HIFER ORI EHER fiE T (-0.94
73) o MEREATRENM - S A B B RAFRY SO - SE R B
BIFEMIMNFEGHEERSR R IR - 2 REEEHEE -
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#F7
AR vs SRR T
215 FERIRA T SR
{liS 2689.79 7.42
s 2724.58 4.05
= 3151.50 -0.94

FRSCRIER R AR A~ AR B A Re ) - BAEFEHREE
HIEBRREERY - ARSI NEE RSP E— P LEE S A
I HBEIAY T ES B2 (learning through writing) | B2 FEFZ ( Schonfeld
et al., 2015; Shechtman & Abu Yaman, 2012) - T H¥EEE HE4ME @ &
B HARZEAGE S pE IR Bt R SRR (55 - (o H ARk a8 1 Bl e o
M s bEE S ERIFRE ST - AR SCEER AL (R ~ AREESR -
2023) - EfEFESEREBEENMEY KENEN > EEERAEEERER
THZEMFARES P EFAZERNRIET > ETAFalgBEEEE

(SEL) #HErhFradin 5 RE Bl g FEHEES) (FFEL » 2025) -

MRS SR B A AR BB B R - BRI ARG A
HEINES IF AR B RR R 2 — TR A B H A BRI - TR BhER Al 1 =
BFE R EFE - 5 H AR R & M fr s Bl EE i AS i (B0
2025 ; Shechtman & Abu Yaman, 2012 ) o ZEH o] HAF By i SCRR B
EECBB S EN—E s EBEEEENGES E LR - (EEZ2AERSEE
TIHEE SRS -

REANTIE BT - BAERES ENARE (M) HEEHE (S
PR ) B SCRE SRR T BE TEERY IR A BAR - JCHEHERE 2w
B EREE - AL - AR BERIE A 5T S 58 A8 = HVE BNy

HEM - EERIUE S 2N EF RS - FE R SRR i R B
iSRRI S R RTTEARIRE S EMRETT -
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(=) CASEL GEEFREERETFER TR 2H T

AutgeiEE G E (NTUSD) ¥ 824 5 HETZEF L 7
M PSRRI B A it & (B #EEEE (Social and Emotional
Learning, SEL) HJ 7L/ AIEE (CASEL, 2019) FR & ## Fa 560 F YR i
B2 5 (M 2 ) o s ITA2 e Ry R s EHIK#8 CASEL By 7l SEL [m]
ETFEESE (BREZE - gREHE - it e EE - ABEEIHE R LR
) o RRETE IR A B & [ (B R RSP BE AR -

Ry TREEHAESEEEFEREH S E (Social Emotional
Learning, SEL) FERIFRIUGEE /3 - AHFFELIE ERE (B 2) i =M
E24: 4% CASEL T RKZ LA EEHR A B #EERBE BT - HE AT R - &E2
NEAERERES e T EREHE ) BT AREETS ) MR - 2B
BRI B B T BhRE Ty o T ERAE R TR EE [ o (AR Bty - BURE
EIEHEREESEN LR ERE (KRB 24 MRS FERIE - H
e TEREZ ) Tt EEs , mEREAERTT - EZ S RELIEE
SREHEERERFEE (Schonfeld et al., 2015; Shechtman & Abu Yaman,
2012) - [ 2 #i7S T EALEGERIERES - AR AHERAAE SEL Bl AGESCGRIEH
HIIEHERE S RIS - RN RIER ) KEERHE R B RE H -
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2
RNIFIEET I3 BRERA R SEL FRAS% O JEE & TE [l Rl e ot FH AR g 2 s el

EREE (Self-management)
(-2 ]
Sy
L1 )

HBEE (Social awareness)

BHRMR (Self-awareness)

ABEHIS (Relationship skills)

B®WERE (Responsible decision-making)

EETERRE (KRR AN RIS A RRIE - ER Titg
&% (social awareness ) | Hi T B F& %2 (self-awareness ) | [A]E{hH —
EREAEFERE IR SELEE T Atk RSB A R Z AP HEFA H A -

g E 5B A TEREAVAES) (HEREI - PREESE - 2023 5 ZEHED - 2025) -
JE IR HE AR - % SEL IR - REASUE R4 HE S
TEHARRREL SN St & SHUE AORIERE - St 1T e L (el RE SR Bl 22 A B e

(Daunic et al., 2021 ) -
S—FHmE - TEEEHRSE (responsible decision-making ) | [A]fE
B

RN A AR SRS - WERATRENEE 2L

5 5
TEE 5 R R B H W Al B o AR E R R A DL - SRR AR
BeHEST (Schonfeld et al.,

TE#E A B A B2 55 = g R Al B
2015; Shechtman & Abu Yaman, 2012) o S5HI B R - 2 EL 7 B8 A (1[5 44
RS R M R L O e PR 1 i SE B R P B o
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A CASEL At BAFRMEAVFE A M - 2l R E s A
rEAZF S R - R EERRER SN E RS ERES
W Hit & EFEEREREST - BT - (B ER PRMRIREE A B S IR R
FEEIREEETIRRC - ERRR TR G o~ TR, o TR, - TREER
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=8
IE T L A (A ) Z 58 S RBUR PR

TH B2

CASEL I oy e

Hmits ARNA (HE)

HLE iEE 872127 K PR/ MR - FRAEIRE Lt 7 R
g JRABE TN S B — i R R T

Beeeee

g STI31 @ EEREBERARREE S8 LR
BRI &FJ {BHEE
[E{ ;}‘@ T‘ ......

PR IEE STION 5 (EMRAHENSc - (R R A B
B  ROEO T TR R

PN =5 25] EF] S71013 & REBEFTAEEEER B B A R TS 30 S R R

RSB R » R
g STIONS W RBERETREMSMES)  ARERBED

MR - R St

BEERE  EW O ST220 B BV RS R 1 T
oo TR R R BRIOTRH I
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fe A ERER ISR AR S D - MEEHARNEEERE > B
[EMEE B3 Ml BG5S A FEAR - S aig sufl A > m]DAE R
B FERE Rt AT A 23R AR A LA R - M0RIR SEL @l A SRR B2 A 5
& 2 B E R B AL RE A S R -

At Feas 2 T SEL B AT SRR R - NRIBIRE 2 B S
MZERNERERGE > IE SRR T EREERER RS S EE
FRYRTRER R - BB EHM S - FATAIRE Lol A BT B
At HERE T BN R R s B R SRR - T R AR R
HfREISGERE ) - WHEE G = H RS ERE T SCREI R -

{0~ fham B2

—  IRE T AER

AW FEEAR - SEL Bl AP SGRIER » (BEE B A O SO B e
i ERBRE A BN EUR s o B e SRR - FERERUE X
BREIEEH G REMM G RE AN - DU B AT
B W VR RBEIEES - REBLIHEERE HE RS AR B (R - 288

5 B(CEEFERAE R AT - SURETSGERE DL SEL SR (EERE S

BANESEE -
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