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RRERE 2 R (LI RIS 6 B KRR B TR - AMTRE R A B 43R
#E (Bilingual Education) % # —HY 51a) 5 1M Z= & & AL 1995 4
F4 (FHFHKZE)  (White Paper on Education) - ERFECI A KR T H
BARBEES - IREE i H A R BN EE S A2 AYBE ST » & SRRV IRAS .2
T BRREFHES S22 (Content and Language Integrated Learning,
CLIL ) {5 3 i 78 17 B2 3§ & - CLIL AU S BEfE FRASE 6 F B A58 (target
language ) 2B @ WAS G 2RIV AREE - RENESAFE S HE
FINERIEE - 2D CLIL RSB HE RS — BHEZEEEES
THWEM - MIERESAGHEE -

f&—PFafs - CLIL st #mi R —HE IR 5 - EAE A F BRI B2
B E R AR TR AR AL 5 NI E AR ET A AR CLIL TS
HaFER (L - DUE R AT ERR =AY E E8FE5 | (Dafouz & Smit, 2014; Dalton-
Puffer, 2013; Llinares et al., 2012 ) - iz CLIL Essentials for Secondary School
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Teachers (2017 ) —EREMAE - 53¢ " EERIAZEZEN 5 DU T 35S 2T
A EE R CLIL /YRR » MEHRAEET 20 [E4ERTEREE - bR TR B4 nEE -
AR LB AT T B R RY ST 1] » LB RER A AR AR R B R 22
B LR T E2ATAYRES ) (academic language) - FEFH 6 2T HYRE =
G 0 F U LRIRE
KEEZ LR AL » — {2 Peeter Mehisto » 3 5y iy LR 2 H L6
(University of London Institute of Education) #4 %2 ijf ¢ & » [F B 0 2
OECD ZERFHH FIHHE 2030 (EFE LIFBXAYRE - PR ERBYEEAF
HUE TR H G % (management and pedagogical complexities in bilingual
education ) - 5F—1E¥& K Y. L. Teresa Ting » B B FH71f H i AE (University
of Calabria) BHFRFHY » B Fy CLIL ZUEMSE - NERIEAIAIEE (BA
B2H) -~ miREE - kRS E Ry CLIL B o BRI -

A - BEEARMEN

CLIL Essentials for Secondary School Teachers [z | 58— & i 2 E R/
(Introduction ) » HAMEFESHIRy « 55 5 " BRI AZEIAIEES , (The
content teacher’s perspective ) ~ ZE =% " ZESZAHAYEIEE ,  (The language
teacher’s perspective ) ~ ZEVUE " EipYEE S , (Academic language) -
BAHE T EHENAENGES W A K, (Scaffolding content and language
input and output ) ~ FF/NE " S{LELFE T (L ZEE | (Culture and intercultural
competence ) ~ FHEF T EF& | (Assessment) ~ 55 /\FE [ BB R |
( Learning progressions ) °
B EEEM - 7F CLIL B2 - BRI AR EELISE 555 (second
language, L2) 2 2758 5 K 17 » 5% & 8 = 3 (communication
awareness ) EHERF 1 FRGE (exploratory talk ) 175 ; AN HEE B
B O RPN SRS - BT REE A - B2
J¢ » HHIA CLIL HYEE S ZANEL 2RI N A EETF E G 1F - FEmIRBEEE SRR
it s BEGAKEERE - YRR —R LGS 28 L LIESR - B4
{ECLIL VRS EHEEZ - HEE - £EnH L2 # T AMERZ DL
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KRG & IEFRERE - SEVYR IR D B S WA SRR B 7 R BRI T
% BiiGE S RERAETES  NEREEMARMWES « G
BAEH (words) -~ EAfE (word families) ~ EA5443d (terminology ) ~ FHEE
(phraseology ) ~ % FHIEE (common functions ) - DA B~ & A H AIAT
Tt - N EMTRE S B —FIINE - BA VA SRR IR SRR EE
HfE CLIL th > B4l SEERINE - GBS A DR HFEE -

BRHERE-RVEMAS  GES2E - DU AN B ER 2R
W& o MEZRAYFHRAE A R RN ANEE - DU A 1R 22 L2 R [R5 R g A
(affective filter) [EBREEE DR © MBEERNREEHTY - 2E)
SR CERERTRAA - REEREE - IR ERE TREE
F o BANBETEFEUA IR ERE Sz FRREE - BEFESEEH
HyZ — 2SS LES) - PhEVE et AR  PESE ~ ARk -
DUR B BEERAR (perspective-taking ) 2T SALRBEHIL - HIVEAE
NE 2RI bEE ST - RIER A2 RERE T CLIL a1 822 B b
TEENHEE - RERHEMER R G R B JHIESSCbag

FEEFZDL CLIL By3% Sk SRR FF R AV AT REM:  AFMLMLAE CLIL
FREFERYERL - A A0{e{E CLIL BRE T i B S T Bp Bd T & - thid
fi—R 5P MR R SR 5 GIANFEARSEH B - IR IR BERY L2 Frl%
R+ DURERAR o] Sk [RGB SR AR AE - I 17 LG T8 20 B A
A HlalE - BRI EFRE (assessment literacy ) HJE2ALAIREH &2
RIANEMEE S 2E P ENRER B T 2EE - Eld e FHETENANA
BAFRYE  (HREAE R B E B C BE R - 7k - B/ \FEa AN
BEER - BRI AR - BRI SR AR B TR R
PRI EEE G0 fa TEA—EFREERNEREESHIER - HEEE
TLOAREEASHT - EEBA B T O S B B EERIAMES - B — 2 S
LA R E G LN - MAEER - BAENEEERETEHEEENEA
FIMEAN - RZEARE I B GRS — (SR -
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W

s fmeEtat ¢ BRAR T ARHERZ PR ER BT

B TR EENEEERT ] - SR E O E e HE S
B —  RMTALFESBLIENE  GERA S WAL S - e
HOBHEE R KPR - BB R RS - TBH
WY R 9538 - T DL B VR BRE R CLIL - AT {1 5 BE M
A MR R N E I - B TR A AR AR LIRS - TS
i -

— B4 CLIL MM ET - IEAURRMERNBBETERN

FfA CLIL A S E Y - HESENHEREEE - nEEE
BT Ry 285 - (HIIERANE - 3B — BB R R 8T LIFER
FAARIEER AT ~ AR E BT R R B - KIS B AEER LA
HEHY CLIL 485 [ » JCHAEFFERYER 73 B B U L 7R SR 5 T ol
INE B A CLIL AY#E & 3% {5487 (Llinares et al., 2012; Massler et al.,
2014) - AEAGE DR EERIE - ZEREETE - CLIL 2B il 55 %
TR S - MR ARG PRy BCER B R B » RIS SE — 251y
THE-

BRILZAN » ARE AR A R 2R R - F40 CLIL HAL R A L2
BEBERNE - WTEHPIREE HAFER AR L2 R EiTEE S - IsEH A
CHYHE R L BE — TR . Mk & El L2 (P A2 RN
HHEE - KER TIRIEEREE LN - 555 2E RN - AR - #52
HiEP & - IR EES SUERY RN § S IR EE 2T - CLIL HYZ 2 BER A H#E A
PR BARNHNEEEERMAERG DR L2 - 2 ASLRERL - KL
b Fs " BEREAYEAS 5 (what unites them ) [fiJF " NEFFHEAYEH] , (what
divides different groups )

RETER T L EIREHIRIERE - A 2B Lr B A 2R E
REZEIERIE - IR EEEAYE - AF USRS - 8 E FR ARG -
FEHERAEG Y - BEEEE LR AERNRELR - T EERAEN
IRIEESEH | - SUBBETERRE NS - R AR BB BSTEW T & -
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— ~ CLIL i EA KR L ARAR 2 EFEER FE%E

{ER—MEE S - CLIL WE BT EEZ S ZEIIEE: - A
TYIHFF 2898 - f2H) CLIL e M2 R ERINE 555 ~ #LAIES
AL EFEREY - HRERKIVFFES - CLIL 240977 B &R Ik CLIL
HIERAE - [EIFRERE - B AERENBEE L2 AR - H
HEEEH - fFEENGRE 2 F - CLIL A% B H 3R AH DL » Bl AR 12
T BRHEER it , (Dalton-Puffer, 2007 ) © Zfft DA plcE AR ELH]
BA—HHAEF  Nikula (2016) F 5 [FAIFTRELE R CLIL R B R E R E
TR TEGBEES ) o SRR R AR EETE - 2
PR Z SEE 6 FHRYERER - WA BONBIRGE 5 B 5eqE 2 Ry R - A 12l
{EE e CLIL 2220 - RMEIR A nTRE i B R B VA TR B R 58 S IR A&
o FTLA - TEIERAER - ARelE 2L MEFE e RHEME 52 A2
DR RG B SR - RIFEE AR A S M AR R -

T 2 ol Bt SR ARAS 2K E - CLIL JR A BRI — R L EL @ T T B3 5 (the
theory of communicative action) ( Habermas, 1984 ) HYZLEE - ¢ CLIL "B
BN, - @8 CLIL —Fuioma 2 — A fRoE I © At B Y EEEE A
AN AN — 7 B H M EEER #5270 FIIHY 5 9140 Dalton-Puffer % A (2014)
G FHEE 5 B R B TR Y - CLIL B2y = (immersion ) ZXE2ZE Ry "5
gl (lexical variants) —@RE I EFERLE ~ BUG 7 I A A [F HIH]
HE - EREEBEEYEEE ZHUZE - A FRNE - REHIFEL
CLIL Y& 11 Ry HT B2 DUR FE SR A#e - R R AT REAE A A A7 1F & Y B B8 = i
FEBCN (ZERIELFERA]) -+ [ H H IR T2 WM e 5 2Em - 200 B
7 CLIL fEBON LW 2857 2 H Y T H » {HEIR CLIL #E A £ [ H 58
FEEAF%E - IIRTREEE ZHINSE

= » CLIL m#3(E AT IERIPE

MEARAEF Ry CLIL HER WA DU SR ERM rIEERE - |
CLIL 25 R AT AR B2 4 - Rt & L2 BlER R P 2 A Bl e tt
FIEERE - Bl G HEENENEE - IFE%EH (Nikula, 2016) -
Nikula % A (2022) (ELAZBER ] > fRHE M CLIL AYRRE - RIfEATA R
HILEE TPE ) (equality) HYFEE - BB TSR H B FERFF
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K (ER T AT (equity) MEARAIFEITFSE AR ; Q18 Rt E
(HECZIE ST - 7 SE T T REE R PR R A AL B2
3 R R E R (B 6 TS RS e R — (B R AR RS AR (p.
12) % SESER RN FEA Rl R K MER S - ITREE S CLIL 33 |
{9/ SPRIRE - A CLIL B2 (R 1E S fE RN - FEEREATIRILZ T » CLIL
IVETTRENIR B 220 - B E A (Nikula & Jarvinen, 2013 - 5[
Nikula, 2016) - S RZHESHATS - EEEERINEZES » SEthH RN
CLIL # BB s T BAESEE -

iEWHAIAGRE - CLIL BT B2 iU 923 % - B 5 se SR
SRR ER IR ? 5B R AR A G BRI

HIE R TS 3K 2 (EAR LB RS - —aER=HIE A L1 ETERIAN AR
BH  KEF ARSI S A EE Z R - B CLIL 2D L2 (LR
BERINERIBES T o BT » AR R A2 R LAY E A - BETHRRTE
B E AR AR R R A7, (Bilingual Education Pedagogical
Content Knowledge ) » A fRFEE LAV AU HERE RIS -

AN BEAR L2 N —E fy e FE - {H CLIL 212 & @ EEHETH
£ [ CLIL B & I HIBENRR R BB ECR « AiERE - BitifEis
YR - BT CLIL By BUGE B E R AU RE LB (Sylvén, 2013) -
Eurydice (2006 - 5[ Dalton-Puffer et al., 2014 ) {HfgH! » BIFEEUNEZE R
BEERRE JTRIMEAE 2 5B LAY SR H AR P& CLIL 271 » (HZEEEEI 2 IR
F5HH CLIL [FIEGEZRGE B DR LRAS R » BLL - 2L ER - HAlhE
EEHAIE CLIL REHZEE  EShEEAT I R LEE TIEER DUE
fREFERIER 5T -

B2~ #5R8

MR ABREDL R SRR E EHEA - BEFAE HIEES# - E
RS FERMEERLREZ T > BEE KRB LA RAVEZEE, -
ANA] Rl - CLIL fE SRR B AT B AR HL - TASE @l CLIL B2
HERER R - GRS B CREEE - TR IR RS - DU
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BN AR SR R - +ERSEE — B 2% - i » CLIL R
GERFEERON - FEERIERZ T BRAE ZEZMHE 2B EEAR LR
i > IR HERBIME - CLIL RYBCERER T35 S RUBHA 2SN - 30 B SR 2 T A
BANEETR  WENERSEL - M EEEEREAE  WEETH
TR R R SR MR AT - IR RS EEA - 2L
AEC L) CLIL BEmEa B0 446 - EREEA T HEIRGIE
F > 7R B 2 e B B A B A RE B A -
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