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BHEE - RN E UL P fR R i B #2558 (van Merriénboer,
1997) - @ F o &5 AT F (reductionism ) %Mﬁ% BB E T
EREN/NETT - FUNBEE-FEWER - AN - EEETCEERE -
IE R S AR e n= A T PP I R a e £ rﬂ@%@%uﬁm (transfer
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[EH96E )7 (van Merriénboer, 1997 ) -

Ty et B[ e IR 858 ] (@ HE 3 5 SN2 - B2 BRI E2 5 van Merriénboer
B Kirschner (2007) $g H " 4T 3R #HE % e 0 , (Four-Component
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HHEN - HEREE AR B E SRR TG - BE RS R =
LB R L PR B -
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